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Year 2025-2026. It examined readiness in terms of technical as-
pects of research writing, the ability to write the major parts of a
research paper, and students’ sentiments toward research writing.
Anchored on Self-Regulated Learning Theory, the study employed a
convergent mixed methods design. Quantitative data were obtained
from 232 respondents selected through stratified random sampling
from a population of 580 third-year business students, while quali-
tative data were gathered from 25 purposively selected participants
through semi-structured interviews. Frequency count, percentage,
and weighted mean were used for the quantitative data, while the-
matic analysis was applied to the qualitative responses. The quanti-
tative findings showed a high level of perceived readiness across all
assessed components, with a grand mean of 3.11 interpreted as
“Agree.” Results and Discussion obtained the highest mean of 3.15,
whereas Technical Aspects in Research Writing obtained the lowest
mean of 3.01. Qualitative findings showed that students experi-
enced research writing as challenging yet rewarding, difficult and
stressful, and motivating and confidence-building. Common difficul-
ties included finding reliable sources, organizing ideas, managing
time, coping with academic pressure, and collaborating with group
members. The findings indicate that students possess foundational
perceived readiness but require continued support in technical
writing, literature synthesis, critical analysis, source evaluation, and
evidence-based academic communication. A proposed enhance-
ment program emphasizes faculty-led writing laboratories, source-
evaluation and citation workshops, literature-matrix templates,
guided methodology and discussion clinics, and performance-based
draft feedback to help translate perceived readiness into stronger
observable writing performance.
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Introduction

Research writing is not simply a require-
ment attached to a research subject. For busi-
ness students, it is a practical academic task
that asks them to identify a problem, examine
evidence, organize information, explain deci-
sions, and communicate conclusions in a form
that others can evaluate. These demands be-
come especially visible when students move
from classroom discussion to the production of
an actual research paper. A student may know
the parts of a manuscript yet still struggle to
connect those parts into a clear and defensible
argument.

Research-writing readiness, therefore, in-
cludes both knowledge of research procedures
and the ability to apply academic conventions
while working through a demanding writing
process. Students need to synthesize literature
instead of merely listing sources, explain why a
research problem matters, describe methodo-
logical choices clearly, interpret evidence care-
fully, and document sources consistently. Har-
dianti and Sabata (2025) emphasized the value
of academic writing instruction in developing
writing techniques, while Jimenez et al. (2024)
reported that college students encounter diffi-
culties in organizing and expressing ideas.
Shrestha et al. (2021) likewise described re-
search writing as a coordinated process in
which the sections of a paper must work to-
gether to communicate a coherent study.

At Tangub City Global College (TCGC), these
demands are encountered by students in the
BSBA-Human Resource Management, BSBA-
Marketing Management, and BS Office Admin-
istration programs. Research activities require
students to move between course concepts and
the practical work of searching for literature,
narrowing a topic, preparing a methodology,
handling data, and writing the manuscript. The
researchers' observations and the students' ac-
counts in this study point to recurring con-
cerns: organizing ideas, locating appropriate
and credible sources, applying citation prac-
tices, and managing the pressure of completing
research requirements. These local

experiences provide a useful context for exam-
ining readiness rather than treating research
writing as a purely technical classroom skill.
The present study assessed the research-
writing readiness of third-year business stu-
dents at TCGC during Academic Year 2025-
2026. It examined technical aspects of research
writing and five major manuscript compo-
nents: introduction, methodology, results and
discussion, conclusion and recommendations,
and references. It also explored students' senti-
ments toward research writing, the difficulties
they encountered, and the perceived effects of
the process on confidence and motivation. The
findings were used not only to describe stu-
dents' perceived readiness but also to identify
where TCGC can provide more deliberate and
sustained support for research writing.

Literature Review

Research writing draws on several compe-
tencies at the same time. Technical competence
includes clarity, organization, grammatical ac-
curacy, academic language, paraphrasing, cita-
tion, and adherence to prescribed research for-
mats. Hardianti and Sabata (2025) found that
academic writing instruction can strengthen
students' writing techniques, while Patricio
(2022) connected research and collaborative
writing skills with the quality of research out-
puts. Jimenez et al. (2024) similarly docu-
mented difficulties in academic writing, partic-
ularly in organizing and expressing ideas.
These findings make technical writing practice
a relevant concern for students who are ex-
pected to produce research manuscripts.

The major sections of a research paper cre-
ate different writing demands. Shrestha et al.
(2021) explained that each section has a partic-
ular purpose and must contribute to the coher-
ence of the whole study. Hashmi (2022) re-
ported challenges in thesis writing, while
Tagudin and Rivera (2026) highlighted gaps in
research-writing knowledge and difficulties in
developing research outputs. For business stu-
dents, the task is not merely to know what be-
longs in an introduction, methodology, results
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and discussion, conclusion, or reference list.
They must also make the sections connect logi-
cally and use evidence appropriately.

The affective side of research writing is
equally important. Amarga and Quirap (2024)
examined challenges and attitudes in academic
writing, while Puspita (2023) discussed stu-
dents' anxiety related to writing. Shengyao et
al. (2024) associated academic resilience, self-
efficacy, and motivation with persistence in de-
manding academic tasks, and Daguplo and
Paglinawan (2025) examined the relationship
between students’ interest and research-writ-
ing performance. These studies help explain
why two students with similar technical
knowledge may experience the same research
task differently: confidence, motivation, pres-
sure, and persistence can influence how they
approach and complete the work.

Self-Regulated Learning Theory provides a
useful lens for the present study because re-
search writing requires students to manage
their own work over an extended period. Zim-
merman (2020) described self-regulated learn-
ing in terms of learners' active management of
their learning processes. Chan et al. (2024) em-
phasized goal setting, strategy selection, and
self-monitoring, while Abate (2025) and Wang
et al. (2025) linked self-regulated writing strat-
egies with academic writing performance. In
the TCGC context, this perspective is relevant to
students' need to plan tasks, monitor progress,
manage deadlines, revise drafts, seek feedback,
and persist when the research process be-
comes difficult.

Taken together, the literature supports
viewing research-writing readiness as multidi-
mensional. [t includes technical knowledge, the
ability to construct the major parts of a re-
search paper, and the personal resources
needed to persist through demanding aca-
demic work. The present study adds a localized
account from third-year business students at
TCGC, combining quantitative evidence of per-
ceived readiness with qualitative accounts of
what students actually experience while com-
pleting research requirements.

Materials and Methods
Research Design

qualitative data were gathered during the
study, analyzed separately, and integrated to
provide a broader understanding of students’
research-writing readiness. The quantitative
component described students’ perceived
readiness in technical aspects and major re-
search-paper components, while the qualita-
tive component explored sentiments, chal-
lenges, confidence, motivation, and experi-
ences related to research writing.

Participants and Sampling

The study involved third-year business stu-
dents at TCGC during Academic Year 2025-
2026. The population consisted of 580 stu-
dents: 219 from BSBA-Human Resource Man-
agement, 241 from BSBA-Marketing Manage-
ment, and 120 from BS Office Administration.
For the quantitative component, 232 respond-
ents were selected through stratified random
sampling, proportionately representing the
three programs. For the qualitative component,
25 participants were purposively selected from
the same population to provide detailed ac-
counts of their research-writing experiences.

Research Instruments

The quantitative instrument was an
adapted and modified questionnaire based on
Yodico (2025), “Students’ Readiness in Con-
ducting Research: Basis for an Intervention
Plan.” It contained 42 items distributed across
six domains: technical aspects of research writ-
ing, introduction, methodology, results and dis-
cussion, conclusion and recommendations, and
references. I[tems were rated using a four-point
Likert scale from 1 (Strongly Disagree) to 4
(Strongly Agree). The questionnaire under-
went expert validation and pilot testing with 30
students from a comparable program; the re-
ported Cronbach’s alpha was 0.820. A re-
searcher-developed semi-structured interview
guide was used for the qualitative component
and was likewise subjected to expert review.

Data Analysis

Quantitative responses were summarized
using frequency count, percentage distribution,
and weighted mean. The study interpreted
3.26-4.00 as Strongly Agree/Very High, 2.51-

A convergent mixed methods research de- 3.25 as Agree/High, 1.76-2.50 as Disa-
sign was employed. Quantitative and gree/Low, and 1.00-1.75 as Strongly
IJMABER 4389 Volume 7 | Number 10 | October | 2026
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Disagree/Very Low. Qualitative interviews
were transcribed, reviewed, coded, and orga-
nized into recurring themes. The two strands
were then integrated to explain and enrich the
quantitative findings.

Ethical Considerations
Participation was treated as voluntary, and
the researchers stated that respondents’

identities and information would remain confi-
dential. Informed consent was obtained, and
the information gathered was intended solely
for academic purposes. The study was delim-
ited to third-year business students of TCGC
and relied on self-reported readiness; it did not
assess the actual quality of students’ completed
research manuscripts or establish causal rela-
tionships.

Table 1. Summary of Students’ Perceived Research-Writing Readiness

Research Writing Component Mean Remarks

Technical Aspects in Research Writing 3.01 Agree/High
Introduction 3.07 Agree/High
Methodology 3.09 Agree/High
Results and Discussion 3.15 Agree/High
Conclusion and Recommendations 3.13 Agree/High
References 3.13 Agree/High
Grand Mean 3.11 Agree/High

Results and Discussion
Overall Research Writing Readiness

The respondents reported a high level of
perceived research-writing readiness across
the six assessed areas. The grand mean of 3.11
fell within the “Agree/High” range. Results and
Discussion had the highest mean at 3.15, fol-
lowed by Conclusion and Recommendations
and References at 3.13, Methodology at 3.09,
Introduction at 3.07, and Technical Aspects in
Research Writing at 3.01. The pattern is im-
portant for TCGC because the students did not
identify one area as generally “low”; instead,
the results point to a narrower weakness in the
technical application of research-writing con-
ventions.

The 3.01 mean for Technical Aspects in Re-
search Writing deserves particular attention.
The domain covers formatting, academic style
and grammar, paragraph organization, citation,
paraphrasing, and communication during data
gathering. Students' qualitative responses rein-
force this result: they described difficulty in
finding reliable sources and arranging ideas
into a coherent paper. In practice, this means
that familiarity with research concepts does
not necessarily remove the need for close guid-
ance on how those concepts are expressed in
writing. Guided drafting, targeted feedback,
and repeated practice may therefore be more

useful than relying on a single orientation or
lecture about research formats.

Writing the Introduction

The Introduction obtained a mean of 3.07.
Students generally perceived themselves as
able to explain the relevance of a study, formu-
late research problems, develop frameworks,
and justify the need for research. Yet the study
also identified literature synthesis and re-
search-gap identification as continuing difficul-
ties. These tasks require students to move be-
yond describing what previous authors said
and instead build a reasoned case for the pre-
sent study. The finding is consistent with the
concerns about organizing ideas and using
scholarly sources effectively reported by
Hashmi (2022) and Tagudin and Rivera (2026).

Writing the Methodology

Methodology received a mean of 3.09. Stu-
dents generally reported readiness in selecting
research designs, describing sampling proce-
dures, planning data collection and analysis,
developing or adapting instruments, and ob-
serving ethical standards. However, the source
study noted difficulty in clearly explaining sam-
pling procedures and methodological pro-
cesses. A methodology section asks students to
translate abstract research concepts into the
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specific procedures they actually followed. This
is an area where faculty-led examples, anno-
tated methodology sections, and draft consul-
tations can make the connection more con-
crete.

Writing Results and Discussion

Results and Discussion received the highest
mean at 3.15. Students perceived themselves as
ready to present findings, interpret patterns,
relate results to literature, discuss implications,
and synthesize evidence. At the same time, the
study identified difficulty in deeper analysis,
particularly comparing findings with previous
studies and integrating theoretical perspec-
tives. The high score should therefore be read
as perceived readiness, not as direct evidence
of consistently advanced written performance.
The distinction matters because the study
measured students' perceptions and did not
score their completed manuscripts.

Writing Conclusion and Recommendations
and References

Conclusion and Recommendations and Ref-
erences both obtained a mean of 3.13. Students
generally felt able to summarize findings, align
conclusions with objectives, formulate recom-
mendations, and suggest future research. They
nevertheless reported difficulty connecting
conclusions to broader practice or policy impli-
cations. In the References domain, students
were generally comfortable listing sources and
applying citation conventions, but recent and
credible sources and consistent formatting
were more challenging; two indicators had
means of 3.05. This points to a practical need
for source-evaluation and reference-manage-
ment activities rather than citation instruction
alone.

Table 2. Themes on Students’ Sentiments Toward Research Writing

Theme Participants Mentioning Theme
Research Writing as Challenging but Rewarding 5
Research Writing as Difficult and Stressful 5
Research Writing as Motivating and Confidence-Building 7
Students’ Sentiments Toward Research progress in their work, research writing could
Writing strengthen confidence and motivation; when

The qualitative findings add detail to these
numerical results. Students described research
writing as challenging but rewarding, difficult
and stressful, and motivating and confidence-
building. Their accounts show that the same re-
search task can produce both pressure and a
sense of accomplishment. When students saw

sources were difficult to evaluate, ideas were
difficult to organize, or deadlines became tight,
confidence could temporarily decline. The find-
ings are consistent with the role of self-regula-
tion, resilience, motivation, and feedback dis-
cussed by Abate (2025), Shengyao et al. (2024),
and Wang et al. (2025).

Table 3. Themes on Challenges Experienced in Research Writing

Theme Participants Mentioning Theme
Difficulty in Finding Reliable Sources and Organizing Ideas 5
Time Management, Pressure, and Collaboration Challenges 5

Note. Participant counts in Tables 2-4 are the counts reported in the original thesis analysis for each
theme. Because thematic responses may overlap, the counts are not intended to sum to 25.

Challenges Experienced in Research Writing

Two recurring challenges were difficulty in
finding reliable sources and organizing ideas,
and time-management, pressure, and collabo-
ration challenges. These concerns are espe-
cially relevant in a group-research setting be-

cause students must coordinate schedules, di-
vide tasks, communicate decisions, and still
produce a single coherent manuscript. The
findings suggest that research support at TCGC
should address the workflow of writing as well
as the content of research methodology.

IJMABER
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Table 4. Themes on the Effects of Research Writing on Confidence and Motivation

Theme Participants Mentioning Theme
Research Writing Builds Confidence, Motivation, and 6

Learning Growth

Research Writing Lowers Confidence but Encourages 5

Perseverance

Policy and Program Implications

The quantitative and qualitative strands
converge on a central institutional concern:
students perceive themselves as ready, but
they still need structured opportunities to
demonstrate and strengthen that readiness in
actual writing tasks. The present study did not
directly assess the quality of completed re-
search manuscripts, so it cannot establish a
measured gap between perceived readiness
and actual written performance. The policy im-
plication is instead a need for TCGC to create
mechanisms that can test, reinforce, and docu-
ment the transfer of perceived readiness into
observable writing performance.

For TCGC, the findings support an enhance-
ment program built around several connected
interventions. Faculty-led research-writing la-
boratories can provide guided practice in tech-
nical conventions, paragraph organization, ci-
tation, paraphrasing, and academic style. Fo-
cused source-evaluation and citation work-
shops can train students to distinguish credible
and recent literature from less suitable sources
and to document them consistently. Structured
literature-matrix templates can help students

record authors, purposes, methods, findings,
and research gaps before attempting to synthe-
size literature. Methodology and results-and-
discussion clinics can use annotated examples
and faculty feedback to strengthen explana-
tions of procedures, comparison of findings,
and theoretical integration. Scheduled writing
consultations and rubric-based draft checks
can give students evidence of what they can al-
ready do and what still needs improvement.

These interventions can also address the af-
fective concerns reported by participants.
Breaking a large research project into sched-
uled milestones can reduce last-minute pres-
sure, while regular feedback can make progress
visible and encourage persistence. A simple
baseline-and-follow-up writing sample, as-
sessed with a common rubric, would allow the
institution to determine whether students' per-
ceived readiness is reflected in actual writing
improvement. In this way, the proposed pro-
gram would not assume that a high self-rating
automatically means high performance; it
would use the students' self-reports as a start-
ing point for guided practice and observable
development.

Table 5. Proposed Research-Writing Enhancement Program

Proposed Intervention

Targeted Need

Suggested Institutional Action

Faculty-led research-writ- Technical

writing,

para- Schedule guided writing sessions

. . graph organization, cita- within or alongside research
ing laboratories . .

tion, paraphrasing courses.

Credible/recent sources Conduct hands-on sessions using

Source-evaluation and ci-
tation workshops

and consistent documenta-

tion

scholarly sources and reference-
management exercises.

Structured literature-ma-

trix templates ) o
p identification

Literature synthesis, idea
organization, research-gap

Provide a common matrix for au-
thor, purpose, method, findings, and
gap before drafting.

Methodology and Results-

and-Discussion clinics . .
ical integration

Method explanation, com-
parison of findings, theoret-

Use annotated examples, guided ex-
ercises, and faculty feedback on
draft sections.

Writing consultations and

rubric-based draft checks
mance

Transfer of perceived readi-
ness into observable perfor-

Use scheduled consultations and
baseline/follow-up writing samples
assessed with a common rubric.
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Proposed Intervention

Targeted Need

Suggested Institutional Action

Research workflow and

llaboration r
collaboration support tence

Time pressure, deadlines,
group coordination, persis-

Set milestones, peer-review check-
points, and clear group-writing re-
sponsibilities.

Conclusion

Third-year business students at Tangub
City Global College reported a high level of per-
ceived research-writing readiness, with a
grand mean of 3.11 interpreted as
“Agree/High.” Results and Discussion obtained
the highest mean of 3.15, while Technical As-
pects in Research Writing had the lowest at
3.01. The results suggest that students have a
foundation for preparing the major sections of
aresearch paper, but technical conventions, lit-
erature synthesis, source evaluation, methodo-
logical explanation, and deeper interpretation
still require continued practice.

The qualitative findings show that readi-
ness is closely connected with students' experi-
ences while doing research. Students described
research writing as challenging and stressful,
but also rewarding, motivating, and confi-
dence-building. They identified reliable-source
searching, organization of ideas, time manage-
ment, academic pressure, and collaboration as
recurring challenges. Progress in completing
research tasks could strengthen confidence,
while uncertainty and pressure could tempo-
rarily weaken it. These experiences fit the
study's Self-Regulated Learning Theory frame-
work, particularly the processes of planning,
monitoring, persistence, and reflection.

The study supports a shift from one-time
research orientation toward sustained, prac-
tice-based support. The proposed enhance-
ment program should include faculty-led writ-
ing laboratories; source-evaluation and cita-
tion workshops; structured literature-matrix
templates; methodology and results-and-dis-
cussion clinics; scheduled faculty consulta-
tions; and rubric-based draft reviews. These ac-
tivities can be embedded in research courses or
coordinated across the business programs so
that students encounter the same expectations
and support at successive stages of the re-
search process.

Because the present study measured per-
ceived readiness rather than the quality of
completed manuscripts, TCGC should also in-
clude performance-based checks in the

enhancement program. A baseline research-
writing sample and a later revised sample can
be evaluated using a common rubric covering
technical accuracy, organization, source use,
methodological explanation, analysis, and cita-
tion. Such a process would allow the institution
to determine whether improvements in stu-
dents' perceived readiness are accompanied by
observable improvements in written work. Fu-
ture research may likewise compare self-re-
ported readiness with assessed manuscript
performance and examine the effectiveness of
the proposed enhancement activities.
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