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ABSTRACT

This study examined gender preference diversity among high school
students, the issues and challenges they encounter, and the role of ed-
ucational institutions in promoting gender equality. A sequential ex-
planatory mixed-methods design was applied, combining qualitative
interviews with quantitative surveys among Grades 7-10 students at
City of Malolos Integrated School-Sto. Rosario during the 2025-2026
school year. Qualitative data were analyzed using thematic analysis,
while quantitative data were analyzed using descriptive statistics.
The findings revealed that although many students were open about
their gender identity and received acceptance from family and peers,
they continued to experience bullying, discrimination, and social ex-
clusion within the school environment. Participants commonly coped
by remaining silent or avoiding confrontation. The quantitative find-
ings indicated that schools implemented gender-responsive practices
to a moderate extent; however, gaps in awareness and consistent im-
plementation persisted. The study recommends strengthening gen-
der-responsive policies, increasing awareness programs, enhancing
faculty training, and expanding institutional support to foster a safer,
more inclusive, gender-just future and equitable educational environ-
ment.

Keywords: Gender diversity, Gender equality, Gender-just future,
Gender-responsive education, LGBTQIA+

Introduction

icy and the United Nations Sustainable Devel-

Every student, regardless of gender iden-
tity, expression, or sexual orientation, deserves
equitable access to quality education—a prin-
ciple directed in both international and Philip-
pine policies, such as the Department of Educa-
tion's Gender-Responsive Basic Education Pol-
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opment Goals (Department of Education, 2017;
United Nations, 2019; UNICEF, 2021). Promot-
ing gender inclusivity and equality remains a
core goal of educational systems, and schools
play a vital role in fostering safe, fair, and inclu-
sive learning spaces.
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Even with these issues being dealt with in
the school policy, gender-non-conforming stu-
dents still have to face being teased, excluded,
discriminated against, harassed in words and
actions, pressured, and socially isolated, which
negatively disrupts academic performance,
emotional well-being, attendance, and school
belonging (Abreu et al., 2022; Choukas-Bradley
& Thoma, 2022; Johns et al.,, 2019; Kosciw et al.,
2020). Gaps in implementation are mainly due
to lack of necessary resources and limited mon-
itoring (Department of Education, 2017;
Galamgam et al, 2021; Mori, 2024). Bullying
and safety are closely related to school policies
that include all students and school climate that
is reassuring. The involvement of the family
and community has also been found to be im-
portant in decreasing the number of bullies and
improving the safety and sense of membership
of students (Cahill et al., 2018; Russell et al,,
2020; Van Vliet et al,, 2025). The major issue,
though, is that stakeholders are not fully aware
of the services that support them (Barairo et al,,
2024; National Education Association, 2023).
Even among stakeholders, those who can offer
support for inclusive education are hardly
aware of their existence. It is also evident that
monitoring of the situation as well as evalua-
tion of the activities related to inclusion is done
inadequately.

This study was anchored on Bandura's
(1977,2001) Social Learning Theory and Bron-
fenbrenner's Ecological Systems Theory, the
main principles of which highlight the effects of
social interactions and environments like fam-
ily, peers, school, and community in the overall
development and wellbeing of children (Ban-
dura, 1977, 2001) (Bronfenbrenner, 1979). In
the same way, the latest works in this field em-
phasize again that family, peer, school, and
community factors are essential when it comes
to gender-diverse adolescents' quality of life or
their ability to feel safe and accepted (Fer-
nandes et al, 2023; Katz-Wise et al, 2022;
Leung et al, 2022). Therefore, the study as-
sessed the gender diversity profile of high
school students, examined their lived experi-
ences and challenges within the school envi-
ronment, and determined the role of schools in
promoting gender equality.

Research Questions
The study assessed the gender diversity

profile of high school students, the issues and

challenges they encountered, their coping
strategies, and the role of schools in promoting
gender equality.

Specifically, it sought to determine:

(a) the students’ gender diversity profile in
terms of heterosexuality, homosexuality,
and bisexuality;

(b) the issues and challenges encountered in
school interpersonal relationships;

(c) the ways students addressed these chal-
lenges;

(d) the role of schools in promoting gender
equality; and

(e) an action plan based on the findings to ad-
dress gender equality issues.

Material and Methods
Methodology

The study employed a sequential explana-
tory mixed-methods design, integrating quali-
tative and quantitative approaches to examine
gender-responsive practices in a public sec-
ondary school in the Schools Division of
Malolos, Bulacan, during School Year 2025-
2026. The qualitative phase explored students’
lived experiences and provided contextual ex-
planations for the quantitative findings, while
the quantitative phase assessed the extent of
gender-responsive practices (Bowen et al,
2017; Creswell, 2005; Wasti et al., 2022).

The qualitative phase involved 12 purpos-
ively selected student informants from Grades
7-10, comprising six heterosexual, four homo-
sexual, and two bisexual participants. The
quantitative phase included 220 students, se-
lected through stratified random sampling
from a population of 1,959. The sample con-
sisted of 55 Grade 7, 51 Grade 8, 42 Grade 9,
and 72 Grade 10 students (Busetto et al., 2020;
Ahmed, 2024).

Two instruments were used. A researcher-
developed semi-structured interview guide
was validated by the research adviser, critic,
external Department of Education validators,
and graduate research panel members of
Meycauayan College. For the quantitative
phase, the Gender-Responsive Practices
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Questionnaire developed by Barairo et al.
(2024), based on the Enhanced Gender Main-
streaming Evaluation Framework, was utilized.
The questionnaire assessed ten indicators of
gender-responsive practices using a four-point
Likert scale ranging from 1 (Not Practiced) to 4
(Very Much Practiced). The four-point format
reduced neutral responses and improved re-
sponse discrimination (Jebb et al., 2021).

Ethical standards for research involving hu-
man participants were observed. Participation
was voluntary, and parental consent and stu-
dent assent were obtained prior to data collec-
tion. Confidentiality was maintained through
the use of codes or pseudonyms, secure data
storage, and restricted access. Participants
were also informed of their right to withdraw
from the study at any time without penalty.

For data analysis, qualitative interview data
were examined through thematic analysis fol-
lowing Braun and Clarke’s (2006) six-phase
framework. Quantitative data were analyzed
using frequency, percentage, weighted mean,
and descriptive statistics to determine the ex-
tent of implementation of gender-responsive
practices (Turney, 2023). Integration occurred
during the interpretation stage, wherein quali-
tative themes were used to explain and contex-
tualize the quantitative findings, consistent
with the sequential explanatory mixed-meth-
ods design (Bowen et al., 2017).

Results and Discussion

Using a sequential explanatory mixed-
methods design, this study integrated the qual-
itative findings on students’ experiences with
gender diversity, challenges, and coping mech-
anisms with the quantitative data on school
gender-responsive practices. This integration
explained how students' lived experiences are
connected to the level of institutional imple-
mentation.

Qualitative Findings

The qualitative phase has 12 Grade 7-10 in-
formants (six heterosexual, four homosexuals,
and two bisexual). This cross-grade represen-
tation provided diverse adolescent perspec-
tives on sexual orientation and gender diver-
sity within the school.

Theme 1: Gender Diversity Profile. It showed
that participants mostly understood sexual ori-
entation as emotional, romantic, or physical at-
traction, although some linked it with gender
identity. Informants identified as heterosexu-
als, homosexuals, or bisexuals; most reported
openness and acceptance among peers and
family; however, two participants concealed
their identities from family because of fear of
rejection.

These findings established that sexual ori-
entation and gender diversity are present
among junior high school students, but disclo-
sure and acceptance vary by social environ-
ment. While many informants have supportive
relationships with their family and friends,
those who conceal their identities have a lin-
gering fear of rejection.

Theme 2: Issues and Challenges Encoun-
tered. Generally, the peer relationships were a
positive environment for acceptance and re-
spect, but some of the participants were victims
of teasing and bullying, experienced discrimi-
nation, labelling, and verbal harassment, and
were not treated equally with others because
they had a different sexual orientation or gen-
der expression. Such situations were experi-
enced in particular when students had not yet
established peer groups, had very limited social
interactions, and had not transitioned to a level
connected to adolescence. Teasing, bullying,
and unequal treatment during early junior high
school years are common emerging patterns
from the qualitative narratives rather than sta-
tistically significant differences between grade
levels, given that only three informants repre-
sented each level.

The study states that both positive peer re-
lationships and unfair experiences occur simul-
taneously, and it does not completely protect
the gender-diverse youths against being la-
belled and harassed at school. It is in school
that the students’ gender identities are recog-
nized or rejected; early junior high school is
more susceptible, and an unstable environment
can be very risky. The qualitative findings have
correlated narrative patterns across Grades 7-
10 and stressed the need for proactive and con-
stant school support. Encouraging a safe and
respectful school climate where faculty con-
stantly learn and teach to address gender bias
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and implement gender-responsive teaching
methods proactively.

Theme 3: Coping Mechanisms and School
Support. Revealed that students commonly
coped with negative experiences by ignoring
comments, remaining silent, or avoiding con-
frontation. Friends and family served as im-
portant sources of emotional support. Partici-
pants also recognized school initiatives, includ-
ing Homeroom Guidance, Araling Panlipunan,
Edukasyon sa Pagpapakatao, anti-bullying
campaigns, and Pride Month activities, as pro-
moting gender awareness. However, some stu-
dents were unaware of existing gender-respon-
sive and safe-school programs, suggesting gaps
in program communication and visibility.

The study results reflect the presence of
gender diversity among students of the junior
high school and different levels of awareness of
gender and sexual orientation among the stu-
dents. Most adolescents define sexual orienta-
tion as emotional or romantic attraction only.
(Al Atoom et al., 2024; Bishop et al,, 2020; Hall
et al, 2021). Still, even though their peers are
mostly supportive, they continue to talk about
bullying, stereotyping, and harassment. These
results are in line with the research on LGBTQ+
individuals' continued exposure to subgroups
pressure and the justification of further anti-
discrimination laws based on the Department

Table 1. Distribution of Qualitative Informants

of Education's (2017) Gender-Inclusive Basic
Education (Abreu et al, 2022; Kosciw et al,,
2020; Russell et al., 2021). Family acceptance
and peer support emerged as an important pro-
tective factor. When faced with discrimination,
students who received emotional support
showed more resilience and constructive cop-
ing. According to research (Fernandes et al.,
2023; Katz-Wise et al, 2022; Leung et al,
2022), gender-diverse adolescents’ well-being
and healthy identity development are en-
hanced by supportive family, peer, and school
environments. According to Bronfenbrenner's
(1979) ecological perspective, fostering posi-
tive educational and developmental outcomes
requires coordinated support across family,
school, and community systems.

Significantly, this finding showed that stu-
dents’ unawareness of existing gender-respon-
sive and safe school initiatives emphasized that
school program availability does not guarantee
student awareness. These gaps in communica-
tion and lack of visibility indicate that mere im-
plementation is not enough without active pro-
motion, gender-responsive program enhance-
ment, and well-structured cascading aiming to
keep the students engaged at every step;
providing them immediate access to the re-
sources is essential to be considered effective
and a success.

Grade Level Heterosexual Homosexual Bisexual Total
Grade 7 2 0 3
Grade 8 2 1 0 3
Grade 9 1 1 1 3
Grade 10 1 1 1 3
Total 6 4 2 12

The qualitative informants were dis-
tributed evenly across Grades 7 to 10, allowing

Table 2. Distribution of Quantitative Respondents

the study to capture experiences from different
stages of junior high school.

Grade Level Population Sample Sampling Rate
Grade 7 552 55 10%
Grade 8 510 51 10%
Grade 9 417 42 10%
Grade 10 480 72 15%
Total 1,959 220 =
[JMABER 4136 Volume 7 | Number 9 | September | 2026
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The data represent a stratified sampling ap-
proach where different grade levels are treated
as distinct strata. These data present a sam-
pling distribution across four grade levels (7-
10) from a total student population of 1,959,

with an overall sample of 220 students. Grades
7-9 use a 10% sampling rate, while Grade 10
uses a 15% sampling rate due to age and devel-
opmental considerations, given the study's sen-
sitivity.

Table 3. Extent of Implementation of Gender-Responsive Practices in Promoting Gender Equality

Gender-Responsive Practices M SD Interpretation

GAD-related events and celebrations 2.64 1.03 Somewhat Practiced
Gender-responsive learning resources 2.92 0.96 Somewhat Practiced
Gender-fair classroom language 3.08 0.97 Somewhat Practiced
Gender-inclusive teaching strategies 2.87 0.97 Somewhat Practiced
Equal participation and representation 3.30 0.91 Somewhat Practiced
Gender-responsive sports programs 3.03 0.97 Somewhat Practiced
GAD activities in the school calendar 2.82 1.00 Somewhat Practiced
Gender-responsive career guidance and counseling  2.78 0.94 Somewhat Practiced
Gender sensitivity training for personnel 2.76 1.00 Somewhat Practiced
Mental health and psychological support services 3.48 0.85 Somewhat Practiced
Overall 296 0.85-1.03 Somewhat Practiced

Note. M = mean; SD = standard deviation; GAD = Gender and Development.

Table 4 shows that gender-responsive prac-
tices were somewhat practiced overall (M =
2.96). Mental health and psychological support
services received the highest rating (M = 3.48,
SD = 0.85), followed by equal participation and
representation (M = 3.30, SD = 0.91). GAD-re-
lated events and celebrations obtained the low-
est rating (M = 2.64, SD = 1.03). The findings
suggest that schools have implemented gen-
der-responsive practices to some extent but
need to further strengthen and institutionalize

these initiatives to promote a more inclusive
and equitable school environment. These gaps
are consistent with previous findings that im-
plementation of gender-responsive policies in
Philippine schools is affected by limited train-
ing, resources, monitoring, and stakeholder
awareness (Barairo et al, 2024; Galamgam et
al, 2021; Mori, 2024). Strengthening these ar-
eas may improve students’ awareness of sup-
port services and promote a more inclusive
school climate

Integration of Qualitative and Quantitative Findings
Table 4. Integration of Qualitative Themes and Quantitative Findings

Quantitative . Quantitative Related Qualitative .
Gender-Responsive . Integrated Interpretation
. Result Finding
Practice
GAD-related events Lowestrat- Some students were una- Limited visibility and commu-
and celebrations ing ware of existing gender- nication reduce students'
(M=2.64) responsive initiatives. awareness and participation in
Gender and Development-re-
lated events, activities, or cele-
brations.
Gender-responsive Somewhat  Students identified Home- Gender-related learning re-
learning resources practiced room Guidance and sub- sources are present, but stu-
(M=2.92) jectdiscussions as sources dents’ varying awareness sug-

of gender awareness.

gests that the program may not
be consistently visible or ac-
cessible.
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Quantitative

Gender-Responsive Quantitative Relateq Qu_alltatlve Integrated Interpretation
. Result Finding
Practice
Gender-fair class- Somewhat Participants generally de- The positive rating may reflect
room language practiced  scribed positive and re- efforts toward respectful com-
(M=3.08) spectful relationships, alt- munication, but continued ver-
hough some experienced bal harassment suggests that
teasing and verbal harass- gender-fair language is not
ment. consistently practiced across
all school interactions
Gender-inclusive Somewhat  Students reported varying Inclusive teaching practices
teaching strategies practiced levels of acceptance and may be present but require
(M=2.87) unequal treatment. more consistent implementa-
tion to ensure that all students
are treated equally.
Equal participation Relatively = Many participants de- Positive participation may sup-
and representation high rating  scribed supportive peer port peer acceptance, but dis-
(M=3.30) relationships and ac- crimination can still lead to ex-
ceptance. clusion.
Gender-responsive Somewhat  Qualitative narratives It is moderately implemented;
sports programs practiced  have limited direct evi- qualitative evidence on gen-
(M=3.03) dence der-inclusive sports was lim-
ited, warranting further inves-
tigation.
GAD activitiesinthe = Somewhat Some students recognized The findings emphasize com-
school calendar practiced  Pride Month activities, munication gaps that limit stu-
(M=2.82) while others were una- dents' awareness of Gender
ware of gender-respon- and Development activities.
sive programs.
Gender-responsive Somewhat Some students experi- The low rating highlights the
career guidance and  practiced enced discrimination and need for more visible and ac-
counseling (M=2.78) relied on friends and fam- cessible gender-responsive
ily rather than institu- guidance and counseling ser-
tional support. vices
Gender-sensitivity Somewhat  Students continued to ex- Persistent discriminatory ex-
training for person- practiced  perience stereotyping, periences highlight the need
nel (M=2.76) teasing, bullying, and une- for continuous staff capacity-
qual treatment. building in gender-sensitive
practices
Mental health and Highestrat- Friends and family pro- While support services are
psychological sup- ing vided emotional support, highly rated, students' passive
port services (M=3.48) but some students coped coping highlights that availa-

Integrating the qualitative and quantitative
findings provides a clearer explanation of the
implementation gaps. The students recognized
initiatives such as Homeroom Guidance, anti-
bullying, classroom discussions, and Pride
Month, but their unawareness of other safe

through silence and avoid-

~ance.

bility must be paired with

~ stronger trust and visibility.

school programs indicates that program avail-
ability does not guarantee students’ awareness
and participation. To address this matter,
school administration,
should make positive change through constant
specialized training. Observe teachers’ biases

staff, and teachers
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and the active incorporation of gender-respon-
sive practices into daily lessons. School admin-
istration and staff proper handling of concerns
about gender-diverse students. This proactive
dissemination is vital because school is the pri-
mary environment where gender-diverse stu-
dent identities are affirmed (Clay, 2024)

This qualitative finding corresponds with
the quantitative results, particularly the low
rating for GAD-related events and celebrations
(M = 2.64) and GAD activities included in the
school calendar (M = 2.82). These results sug-
gest that students may have limited exposure
to or awareness of gender-related activities.
Thus, the relatively low quantitative ratings
may be explained by the qualitative accounts
indicating gaps in program visibility, communi-
cation, and student awareness.

Similarly, gender-responsive career guid-
ance and counseling (M = 2.78) and gender sen-
sitivity training for personnel (M = 2.76) re-
ceived relatively low ratings. These findings
may help explain why some students continued
to report teasing, stereotyping, bullying, verbal
harassment, and unequal treatment despite the
presence of general school initiatives. While
students generally described peer relation-
ships as supportive and accepting, the persis-
tence of unfair experiences shows the need for
more organized and visible interventions.

On the other hand, mental health and psy-
chological support services received the high-
est rating (M = 3.48). This finding is consistent
with the qualitative accounts emphasizing the
importance of emotional support from friends,

family, and supportive environments. How-
ever, some students reported coping with dis-
crimination by remaining silent, ignoring nega-
tive comments, or avoiding confrontation. This
suggests that while support services may be
available, their visibility and accessibility
should continue to be strengthened so that stu-
dents experiencing gender-related challenges
can actively seek appropriate assistance trust-
ing the program's help.

Overall, the integration of findings indicates
that the primary concern is not simply the ab-
sence of gender-responsive programs but the
need to improve their visibility, consistency,
and accessibility. The qualitative narratives
then provide contextual explanations for the
moderate quantitative ratings and support the
development of a more targeted action plan for
promoting gender equality in the school.

To address Research Question (e), the pro-
posed action plan has created a program that
answers the qualitative and quantitative find-
ings. Low quantitative ratings for GAD events
and qualitative student unawareness indicate a
clear need for an effective communication cam-
paign. To tackle documented harassment and
passive student coping, the plan prioritizes re-
inforcing anti-bullying protocols, visible coun-
seling support, and continuous faculty training
in gender-responsive instruction. By aligning
students, faculty, staff, families, and community
stakeholders, this framework systematically
transitions a passive safe-school policy into an
active, inclusive learning environment.
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Table 5. Proposed Action Plan to Address Gender Equality Issues

Priority Area Project/ Activities Tasks Success Indicators Time Frame Target Expected Outcome
Stakeholders
GAD Program Visi- GAD Calendar Inte-  To increase students’ awareness Functional GAD Pro- All Year Round GAD Coordina- Increased awareness
bility gration of existing gender-responsive pro- grams tor, Students, and participation in
GAD-Related events grams and services conduct regu- Teachers, and GAD programs
and Celebration lar orientation, information cam- School Adminis-
paign, and awareness activity trators
Support Systemfor Anti-Bullying and Strengthen anti-bullying cam- Reduced theincidence  All Year Round Students, teach- More inclusive and eq-
Student Well - Be- Safe-School Pro- paigns, reporting mechanisms, of gender-based bully- ers, guidance uitable learning envi-
ing grams and classroom discussions on re- ing personnel ronment
spect, equality, and inclusion. Improved mental
- assess current mental health Improved access to aca- health outcomes for all
Mental Health Sup-  support capacity demic, emotional, and students
port - establish peer support group psychosocial support.
- develop crisis intervention pro-
Support Groups and tocol Increased accessibility
Counselling - strengthen gender-responsive and awareness of stu-
career guidance dent support service
Faculty Develop- Comprehensive Gen- - conduct gender sensitivity and Faculty and staff are Yearly Trainers/facilita- Faculty and staff are
ment der Sensitivity gender responsive training for trained in gender sensi- tor, confident in handling
Training teaching and non-teaching per- tivity and can respond Faculty, and sub- gender diverse stu-
sonnel appropriately to gen- stitute teachers dents
- develop training modules on der-related concerns
gender sensitivity Improved gender-re-
sponsive practices and
more inclusive learning
environment
Student participa- Inclusive Leader- Conduct leadership training for Balanced representa- Yearly Students, Lead- Equal opportunities for
tion ship Development gender diverse students tion in all clubs ership trainers, leadership and sports

Gender Equality
Workshop

Elect student ambassadors
Organize gender equality work-
shop

Leadership positions
reflect gender diversity

sports coordina-
tors, scholarship
funds

development regardless
of gender/sexual orien-
tation

JMABER

4140

Volume 7 | Number 9 | September | 2026



Cervantes & Valenzuela, 2026 / Gender Diversity Among High School Students

Priority Area Project/ Activities Tasks Success Indicators Time Frame StalI:lll‘gf(;ers Expected Outcome
Gender Responsive Promote non-traditional sports Equal participation
Sports and Recrea- for all genders rates in sports across
tion Program gender groups
Establish mixed-gender sports
where suitable Facility improvements
support gender equality
Family and Com- Parent and Commu- Organize workshops that support Active Participation of All Year Round Stakeholders, Increased community
munity  Engage- nity Outreach gender equality Parents and Stakehold- parent, Outreach awareness and support
ment Disseminate information to in- ers, collaborative initia- coordinator for gender equality
crease awareness about gender tives
sensitivity
Collaborate  with community
groups
Resources Devel- Gender-Responsive - create a dedicated space for gen- Establishment of a re- All Year round  Facilities, Physical environment
opment and Learn- Learning Resource der-responsive materials source center with reg- Budget, signages supports all students’
ing Environment Center - have a multimedia resource on ular usage by students dignity and comfort
Enhancement gender equality
School Environment - ensure gender-neutral facilities  Facilities meet gender-
and Improvement - implement visible gender equal- inclusive standards
ity messages, slogans, or tags
- create a safe space for gender di-
verse students
Monitoring and Monitoring and Develop indicators, collect data, Regular reports, data- Allyearround School Adminis- Improvements in gen-
Evaluation Evaluation System and analyze report findings driven improvements, trator der equality efforts

and stakeholder satis-
faction
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Conclusion

The study concludes that gender diversity
is evident among junior high school students,
while discrimination, bullying, teasing, and so-
cial exclusion remain concerns. Family and
peer support contribute significantly to stu-
dents’ resilience, whereas avoidance and si-
lence are commonly used coping strategies. Alt-
hough gender-responsive practices are pre-
sent, their moderate implementation indicates
continuing institutional gaps.

Recommendations

Schools should therefore strengthen GAD
programs, faculty training on gender-respon-
sive and inclusive pedagogy, mental health and
counseling services, student awareness cam-
paigns, and collaboration with families and
communities. School leaders should establish
clear anti-discrimination mechanisms and im-
prove communication about available safe-
school and support programs. Student ambas-
sadors or peer-led initiatives may also be uti-
lized to promote gender awareness across
grade levels. A comprehensive gender-equality
action plan should prioritize institutional com-
mitment, faculty development, student sup-
port, community engagement, and resource en-
hancement (Department of Education, 2017;
UNICEF, 2021).

Future research may examine gender-di-
verse students through longitudinal designs,
investigate resource requirements for gender-
responsive education, and further explore the
experiences of female learners, or conduct an
inferential analysis studying the relationship
between gender-responsive practices and
school climate. Collectively, these measures can
contribute to a safer, more equitable, and inclu-
sive learning environment in which all students
are respected regardless of sexual orientation
or gender identity.
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