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ABSTRACT 

 

This study employs a qualitative research design to explore the lived 

experiences of teachers regarding the removal of administrative tasks 

as mandated by DepEd Order No. 002, s. 2024. It aims to gain an in-

depth understanding of how this policy shift influenced teachers’ 

instructional practices, professional development, student learning 

outcomes, well-being, and job satisfaction. Using a phenomenological 

approach, the study conducted semi-structured interviews with ten 

public school teachers from the Mandaon South District to capture 

their narratives and personal insights. The data gathered were 

analyzed through Braun and Clarke’s (2006) six-phase thematic 

analysis, which enabled the identification of recurring patterns and 

themes reflective of the participants' experiences. The findings 

revealed that while the removal of administrative duties enhanced 

instructional quality, teacher focus, and work-life balance, these 

benefits varied due to inconsistencies in implementation. Challenges 

such as unclear role boundaries, insufficient institutional support, and 

lingering workload stress were also noted. Teachers emphasized the 

importance of strategic staffing, sustained professional development, 

and access to learner-centered resources to maximize the policy's 

intended impact. Overall, the study highlights the transformative 

potential of administrative relief when coupled with consistent 

execution and robust support systems. The results provide valuable 

implications for education policymakers and school leaders striving 

to improve teacher effectiveness and well-being. 
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Introduction 
The quality of education is inseparably 

linked to the well-being, motivation, and pro-
fessional agency of teachers, who serve as the 
core drivers of student learning and academic 
achievement. In educational systems around 
the world, the performance of teachers is 
shaped not only by their pedagogical expertise 
but also by the organizational environment in 
which they operate. Among the most pressing 
challenges undermining instructional effective-
ness in the Philippine public education system 
is the persistent overburdening of teachers 
with non-instructional, administrative respon-
sibilities. These duties, ranging from preparing 
reports and managing school records to coordi-
nating institutional programs and facilitating 
clerical tasks, have long been cited as major 
contributors to teacher stress, role confusion, 
and diminished classroom performance. 

The issue of administrative overload is not 
merely anecdotal. The 2018 Teacher Workload 
Balance Study conducted by the Department of 
Education (DepEd) identified around fifty an-
cillary tasks regularly delegated to public 
school teachers, many of which fall well outside 
the traditional boundaries of classroom in-
struction. These include tasks such as prepar-
ing school reports, managing inventory, com-
piling documentation for school-based pro-
jects, and performing non-teaching clerical 
functions. While intended to support school op-
erations, such demands often force teachers to 
divert time and energy away from lesson plan-
ning, student engagement, and professional 
growth. This situation not only jeopardizes the 
quality of instruction but also threatens the 
long-term well-being and retention of educa-
tors in the public-school system. 

Recognizing the urgent need for reform, the 
Department of Education issued DepEd Order 
No. 002, s. 2024, which mandates the removal 
of administrative tasks from public school 
teachers. This policy seeks to realign the pro-
fessional roles of teachers by allowing them to 
concentrate fully on their instructional respon-
sibilities. By offloading clerical and operational 
duties to designated non-teaching personnel or 
administrative officers, the Department aims to 
reduce teacher burnout, enhance job satisfac-

tion, and improve instructional quality. The or-
der also underscores the broader vision of a 
learner-centered education system where edu-
cators are empowered to deliver effective, in-
clusive, and responsive teaching. Yet, despite 
the potential of this policy to transform the 
teaching profession, its success depends 
greatly on how it is experienced and inter-
preted by the very people it aims to support: 
the teachers themselves. 

This study seeks to understand the lived ex-
periences of teachers before and after the im-
plementation of DepEd Order No. 002, s. 2024. 
Using a qualitative phenomenological ap-
proach, the research explores how teachers 
perceive the changes in their work roles, the ex-
tent to which their instructional focus has im-
proved, and the challenges that continue to 
persist despite the policy's enactment. It fur-
ther aims to identify institutional and organiza-
tional factors that either facilitate or hinder the 
successful removal of administrative burdens. 
This inquiry is particularly focused on the pub-
lic-school teachers of Mandaon, a municipality 
in western Masbate Province, a location char-
acterized by many of the systemic issues that 
typify the broader Philippine educational land-
scape, such as high student-to-teacher ratios, 
limited teaching resources, and pervasive role 
strain. 

The study is theoretically anchored on Role 
Theory (Biddle, 1986), which offers critical in-
sights into how structural expectations shape 
individual behaviors within organizational 
contexts. According to Role Theory, individuals 
perform specific behaviors based on the expec-
tations associated with their social roles. When 
these roles become ambiguous, conflicting, or 
overloaded, such as when teachers are tasked 
with both instructional and non-teaching du-
ties, stress, disorientation, and reduced profes-
sional performance often result. Role overload 
occurs when the number of responsibilities ex-
ceeds an individual’s capacity to fulfill them ef-
fectively, leading to emotional exhaustion, de-
creased motivation, and lower job satisfaction. 

In educational settings, this role conflict is 
evident when teachers are expected to serve 
not only as classroom instructors but also as 
clerks, data encoders, project managers, and 
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record keepers. Such overlappingresponsibili-
ties distort the core identity of the teaching 
profession and impede educators from fully en-
gaging with students and instructional tasks. 
The implementation of DepEd Order No. 002, s. 
2024 seeks to restore clarity and coherence to 
the teacher’s professional role by reducing 
non-instructional obligations and reinforcing 
the teacher’s primary function as a facilitator of 
learning. 

Building on this theoretical foundation, the 
conceptual framework of the study centers on 
the hypothesis that the removal ofadministra-
tive tasks will positively influence key domains 
of teacher experience: instructional quality, 
professional development, teacher well-being, 
and job satisfaction. The reduction of role over-
load is expected to allow teachers to re-invest 
their time and energy into their core instruc-
tional duties. This shift not only supports im-
proved classroom engagement and pedagogi-
cal effectiveness but also addresses the psycho-
logical strain associated with conflicting role 
expectations. 

The framework also considers moderating 
variables that influence the success of this role 
realignment, such as implementation fidelity, 
institutional support, and role clarity. In 
schools where the policy is inadequately imple-
mented or administrative support is lacking, 
role overload may persist despite formal man-
dates. Conversely, in schools with strong lead-
ership and appropriate personnel deployment, 
teachers may experience immediate and sus-
tained benefits from the policy. 

The relevance of this research extends be-
yond the local context of Mandaon. It contrib-
utes to the growing body of literature on 
teacher workload, professional identity, and 
education reform in low-resource settings. 
While international studies have long acknowl-
edged the detrimental impact of role overload 
on teacher retention and effectiveness, few 
have explored how specific policy actions, such 
as DepEd Order No. 002, s. 2024, reshape the 
lived realities of educators on the ground. 

Finally, this study underscores the im-
portance of elevating teacher voices in policy 
discourse. By examining how teachers  
 

experience and interpret changes to their pro-
fessional roles, the research offers grounded in-
sights for educational leaders, policymakers, 
and stakeholders committed to building a more 
supportive, responsive, and humane educa-
tional system. It serves as a timely reminder 
that effective reform depends not only on insti-
tutional directives but also on how those direc-
tives resonate with the individuals tasked with 
their implementation. 

In sum, this phenomenological inquiry, an-
chored solely on Role Theory, provides a fo-
cused and empirically grounded examination 
of how administrative task removal affects 
teacher experience. It aims to illuminate the or-
ganizational dynamics and psychological di-
mensions of role restructuring in Philippine 
public schools and contribute to ongoing ef-
forts to promote educational quality through 
improved teacher support. 

 
Statement of the Problem 

This study aims to determine how teachers 
perceive their well-being, the advantages and 
difficulties they face after the implementation 
of the policy, and how their teaching practices 
and job satisfaction are affected. In addition, it 
explores the support systems needed to main-
tain the positive impact of the alleviation of ad-
ministrative workload. 

Specifically, this research seeks to answer 
the following questions: 
1. What are the experiences of teachers on the 

removal of administrative tasks in terms of: 
a. Professional Development; 
b. Classroom Instruction; 
c. Student Performance and Learning Ex-

perience; and 
d. Teachers' Well-being? 

2. What are the perceived benefits and chal-
lenges do teachers experience following the 
removal of administrative tasks? 

3. How has the removal of administrative 
tasks influenced teachers’ instructional 
practices and overall job satisfaction? 

4. What support mechanisms do teachers em-
ploy to sustain the positive effects of reduc-
ing administrative workloads? 
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Methodology 
Research Design 

This study employed a qualitative phenom-
enological research design to explore the lived 
experiences of teachers regarding the removal 
of administrative tasks as mandated by DepEd 
Order No. 002, s. 2024. This research aimed to 
gain an in-depth understanding of how teach-
ers perceive and interpret the changes in their 
workload, instructional practices, professional 
development, student learning outcomes, and 
overall well-being following the implementa-
tion of the policy. A phenomenological ap-
proach was chosen as it permits the study to 
capture the essence of teachers’ experiences 
through their narratives, providing meaningful 
insights into the impact of policy changes on 
educators (Creswell & Poth, 2018). 

To achieve the objectives as mentioned ear-
lier, the researcher applied semi-structured in-
depth interviews that were conducted with ten 
(10) purposively selected teachers from Man-
daon South District. Participants included both 
teachers with and without prior administrative 
responsibilities to ensure diverse perspectives. 
The interviews focused on four key areas: (1) 
the effects of administrative task removal on 
professional development, (2) the impact on 
classroom instruction and student learning, (3) 
the perceived benefits and challenges of the pol-
icy, and (4) the support mechanisms needed to 
sustain positive outcomes. 

The data collection process involved face-
to-face interview. Each interview was audio-
recorded (with consent) and transcribed ver-
batim to ensure accuracy. A thematic analysis 
was employed to identify recurring patterns, 
themes, and emerging insights from the partic-
ipants' responses. This approach ensured a 
comprehensive and authentic representation 
of teachers lived experiences, contributing to a 
deeper understanding of how the reduction of 
administrative tasks influences their instruc-
tional effectiveness, job satisfaction, and well-
being. 

By examining these experiences, the study 
aimed to provide empirical insights that can in-
form policy refinements and future educational 
reforms, ultimately enhancing teacher support 
systems and work conditions within the Philip-
pine education system. 

Participants  
This study involved ten (10) teachers from 

the Mandaon South District, selected to provide 
a well-rounded understanding of the impact of 
DepEd Order No. 002, s. 2024 on various as-
pects of teaching, including professional devel-
opment, instructional strategies, student learn-
ing outcomes, and overall well-being. To cap-
ture diverse perspectives, the participants in-
cluded teachers with and without prior admin-
istrative responsibilities to ensure that the 
study equally represented both experiences. 

The selection process adhered to specific 
inclusion and exclusion criteria. Eligible partic-
ipants must be currently employed in the Man-
daon South District. This criterion ensured that 
all participants can provide firsthand insights 
into the effects of the policy on their profes-
sional roles. Conversely, teachers who have not 
been affected by the transition, such as those on 
extended leave during the study period were 
excluded. 

Given the qualitative phenomenological ap-
proach of this research, the selected partici-
pants contributed to achieving data saturation, 
ensuring that key themes and patterns emerge 
comprehensively (Moustakas, 1994). Their 
lived experiences served as a foundation for a 
deeper analysis of the policy’s implications, 
which offered valuable insights into teacher 
workload, instructional effectiveness, and pro-
fessional well-being within the Philippine edu-
cation system. 

 
Instrument 

This study utilized semi-structured inter-
views as the primary research instrument to 
gather in-depth qualitative data from teachers 
regarding their experiences following the re-
moval of administrative tasks under DepEd Or-
der No. 002, s. 2024. The interview guide was 
carefully designed to elicit rich, detailed narra-
tives that provided insights into how this policy 
shift has influenced teachers’ professional de-
velopment, instructional practices, student 
learning outcomes, well-being, and overall job 
satisfaction. The semi-structured format en-
sured that core topics are covered while allow-
ing for flexibility to probe deeper into respond-
ents' unique perspectives and lived experi-
ences (Kvale & Brinkmann, 2015). 
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The research instrument consisted of two 
main sections. Part I focused on gathering back-
ground information, including participants' 
teaching experience, current role, and aware-
ness of the policy change. Part II explored the 
key research questions through open-ended in-
quiries, allowing teachers to describe their ex-
periences before and after the implementation 
of the policy. This section was structured 
around the following themes: professional de-
velopment, classroom instruction, student 
learning outcomes, well-being, perceived bene-
fits and challenges, instructional practices, and 
support mechanisms needed for sustainability. 

To ensure a systematic and ethical ap-
proach, all interviews were conducted in a con-
fidential setting, with participants' identities 
anonymized in research reports. The inter-
views were audio-recorded (with consent) and 
transcribed verbatim, allowing for a detailed 
thematic analysis. Respondents had the oppor-
tunity to review their statements for accuracy, 
ensuring that their experiences are repre-
sented authentically. 

Through this research instrument, the 
study aimed to provide empirical insights that 
could inform future policy refinements and 
contribute to discussions on teacher workload 
management, instructional effectiveness, and 
workforce well-being in the Philippine educa-
tion system. 

 
Data Analysis 

The collected data were analyzed using the-
matic analysis, a qualitative method that sys-
tematically identifies patterns, themes, and key 
insights from participants’ interview re-
sponses. To ensure a rigorous and comprehen-
sive analysis, the process involved several key 
steps. First, audio recordings of the interviews 
were transcribed verbatim to preserve the au-
thenticity of participants’ narratives. The re-
searcher then engaged in familiarization by re-
viewing the transcripts multiple times, allow-
ing for a deeper understanding of the data.  

Following this, coding conducted, where 
key phrases, patterns, and significant state-
ments related to the study's objectives were 
identified and categorized. Through theme 
identification, recurring ideas and perspectives 
concerning teacher well-being, instructional 

practices, and the implementation of DepEd Or-
der No. 002, s. 2024 were recognized and orga-
nized into meaningful categories.  

Finally, these themes undergone interpre-
tation, where they were analyzed concerning 
existing literature and theoretical frameworks, 
to ensure that the findings provide valuable 
and well-contextualized insights into the ef-
fects of the policy on teachers (Braun & Clarke, 
2006). 

 
Ethical Consideration 

To uphold the ethical integrity of this study, 
the researcher strictly adhered to established 
ethical guidelines throughout the research pro-
cess. Informed consent was obtained from all 
participants, ensuring they received a compre-
hensive explanation of the study’s purpose, 
procedures, potential risks, and benefits before 
voluntarily agreeing to participate. Confidenti-
ality was maintained by anonymizing personal 
information and using pseudonyms to protect 
participants' identities, thereby fostering a 
sense of trust and security. Participants were 
also granted the right to withdraw at any stage 
of the research without facing any conse-
quences, reinforcing their autonomy through-
out the study. 

The principle of non-maleficence was ob-
served to ensure that no harm, physical, emo-
tional, or psychological, befell the participants 
during the research process (Orb et al., 2001). 
Furthermore, data security measures were 
strictly implemented: recorded interviews and 
transcripts were securely stored, with access 
restricted solely to the researcher to prevent 
unauthorized use or breaches. By adhering to 
these ethical protocols, the study was con-
ducted in a rigorous, responsible, and ethically 
sound manner, aiming to explore how the re-
duction of administrative tasks affected teach-
ers’ well-being, instructional effectiveness, and 
overall job satisfaction. 

 
Results and Discussion 
Professional Development 

In exploring the experiences of teachers re-
garding the removal of administrative tasks, 
particularly regarding their professional devel-
opment, three key themes emerged: 1. En-
hanced Professional Growth, 2. Challenges in 
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Implementation, and 3. Mixed Outcomes. 
These themes reflect the varied and nuanced 
ways in which teachers have responded to the 
policy shift, while many found renewed oppor-
tunities for learning and career advancement, 
others encountered obstacles that hindered the 
intended benefits, and some reported experi-
ences that were both positive and limited, de-
pending on their specific context. 

 
Theme 1: Enhanced Professional Growth 

Several teachers experienced a positive 
shift in their professional development due to 
the reduced administrative workload. They re-
ported increased opportunities to attend train-
ing, pursue further studies, and engage in self-
initiated growth. As Participant 1 shared,  

 
“With fewer administrative tasks, I can 

now better take advantage of opportuni-
ties to attend trainings and seminars as-
signed by my school head,”  
 
highlighting improved access to capacity-

building initiatives. Participant 3 similarly 
noted, 

 
 “It has improved access, allowing me 

more time to attend seminars and train-
ings, often conducted online,”  
 
reflecting the flexibility that allowed them 

to engage in professional learning. Participant 
5 emphasized long-term academic goals, stat-
ing,  

 
“It has given me more time and oppor-

tunities to pursue further studies.”  
 
These insights demonstrate how the policy 

fostered a more conducive environment for 
professional advancement. 

Relatively, Punzalan’s (2018) study directly 
investigates the impact of administrative work-
load on the professional development of pub-
lic-school teachers in the Philippines. The re-
search provides empirical evidence that exces-
sive clerical and administrative responsibilities 
limit teachers’ ability to engage in professional 
growth activities, such as attending trainings, 

seminars, or pursuing graduate studies. Teach-
ers reported that the burden of these tasks not 
only consumed their time but also drained their 
motivation and energy to seek self-improve-
ment. 

This directly supports the findings in the 
current study, where several participants ex-
pressed that the removal of administrative 
workload enabled them to participate more ac-
tively in professional development opportuni-
ties. Participant 1’s and 3’s experiences of im-
proved access to seminars and online training 
echo Punzalan’s conclusion that reducing non-
teaching tasks significantly enhances teachers’ 
capacity for growth. 

Moreover, Punzalan emphasizes that when 
administrative burdens are minimized, teach-
ers regain both the time and mental bandwidth 
necessary for instructional innovation and con-
tinuous learning. This aligns with Participant 
5’s reflection on now being able to pursue fur-
ther studies, pointing to long-term professional 
development goals previously hindered by 
workload. 

 
Theme 2: Challenges in Implementation 

Despite the policy’s intentions, not all re-
spondents reported improvements. A few 
teachers revealed that administrative burdens 
remained or even worsened. Participant 7 re-
marked, 

 
“Nothing has changed, and adminis-

trative tasks are still present,” 
 
indicating that the policy may not have 

been implemented effectively at their level. 
Similarly, Participant 8 shared, 

 
“No significant change yet due to a 

lack of full implementation,” 
 

pointing to gaps between policy and prac-
tice. These accounts highlight the uneven expe-
rience of teachers and suggest that effective en-
forcement and support are essential for mean-
ingful change. 

The findings align with Tarraya (2023) 
public policy review, Teachers' Workload Pol-
icy: Its Impact on Philippine Public-School 
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Teachers, which emphasizes that workload re-
forms, while critical, often fall short due to sys-
temic challenges in policy translation and ap-
plication. Their study underlines that without 
strong accountability mechanisms, operational 
clarity, and sufficient manpower, policies such 
as DepEd Order No. 002, s. 2024 risk becoming 
nominal rather than transformational. They 
stress that many teachers continue to bear ad-
ministrative burdens despite policy mandates 
due to vague implementation guidelines, lim-
ited support staff, and persistent institutional 
bottlenecks. 

Similarly, David and Albert (2021) argue 
that policy reforms alone are insufficient unless 
reinforced by consistent, ground-level applica-
tion. They identify issues such as weak policy 
dissemination, poor communication channels, 
and the lack of monitoring systems as major 
hindrances to effective implementation. Even 
when duties are supposedly removed, teachers 
may still perform them due to a lack of replace-
ments or clarity in task delegation. 

Taken together, these studies and the par-
ticipants’ testimonies underscore that while 
the intention behind the policy is progressive, 
its success heavily depends on comprehensive, 
well-supported implementation strategies. 

 
Theme 3: Mixed Outcomes 

Two participants cited mixed results of the 
implementation of the policy. Participant 6 
shared,  

 
“No, I didn’t observe any improvement.  

In fact, participation decreased,” 
 
suggesting a lack of institutional support. 

He experienced a decline in professional devel-
opment opportunities upon his reassignment 
as a full-time classroom teacher, compared to 
when he previously held positions as district 
coordinator and the officer-in-charge of an ele-
mentary school. He noted that his professional 
growth was more pronounced during his ten-
ure in administrative roles. 

Another respondent conveyed a more nu-
anced experience. Participant 9 stated, 

 
“The policy did not take full effect.” 

 

However, the tasks provided him opportu-
nities to showcase and improve his talents, in-
dicating that while the reduction in administra-
tive tasks may not have been fully realized, the 
existing responsibilities still contributed to 
skill development. This response shows that in 
certain contexts, administrative tasks them-
selves can offer growth opportunities when 
aligned with the teacher’s strengths and inter-
ests. 

While heavy teaching workload have long 
been associated with decreased teaching effi-
ciency and diminished time for professional 
improvement of teachers, there are some stud-
ies suggesting that additional responsibilities 
may foster professional growth and leadership 
skills among teachers. It may influence posi-
tively on teachers’ professional development 
and negatively on teachers’ health, attitudes 
and actions (Ilyasova, 2018). The findings of 
Tarraya (2023) support this claim because 
teacher leadership (teachers taking on admin-
istrative and leadership roles) encourages 
teachers to be leaders, analytical thinkers, pro-
active, and initiate progressive practices.  

In support to these claim, Herzberg’s 
(1966) Two-Factor Theory helps explain the 
mixed outcomes in implementing DepEd Order 
No. 002, s. 2024. While hygiene factors like pol-
icies and salary prevent dissatisfaction, true 
motivation comes from factors such as achieve-
ment and personal growth. Participant 6’s and 
9’s experiences show that some administrative 
tasks, though often viewed negatively, can be-
come motivating when they align with a 
teacher’s strengths. This highlights the need for 
policies that not only reduce unnecessary 
workload but also retain meaningful tasks that 
support teacher development. A balanced, flex-
ible approach is essential to address varied 
teacher experiences and motivations. 

 
 Classroom Instruction 

In exploring the experiences of teachers re-
garding the removal of administrative tasks, 
particularly about classroom instruction, a di-
verse range of responses emerged that reflect 
both the intended benefits and ongoing chal-
lenges of the policy. The data revealed four key 
themes: 1. Improved Instructional Quality, 2. 
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Implementation Gaps, 3. Mixed Implementa-
tion Impact, and 4. External Influences on In-
struction, which collectively illustrate how the 
policy has reshaped, or in some cases failed to 
reshape, the instructional practices of teachers. 
These themes provide insight into the extent to 
which reduced non-teaching duties have trans-
lated into more focused, effective, and adaptive 
classroom instruction. 
 
Theme 1: Improved Instructional Quality 

A dominant theme across many responses 
was the significant improvement in teaching 
quality due to reduced administrative work-
load. Teachers expressed how the policy al-
lowed them to devote more time and energy to 
lesson planning and instructional delivery. Par-
ticipant 1 noted,  

 
“The policy has allowed me to better 

focus on lesson planning and classroom in-
struction because I am no longer burdened 
with time-consuming administrative 
tasks,”  
 
indicating a direct positive impact on teach-

ing efficiency. Likewise, Participant 3 observed,  
 

“It allowed more time for lesson prep-
aration and improved the quality of in-
structional planning,”  
 
pointing to improved preparedness. Partic-

ipant 4 emphasized student-centered strate-
gies, stating,  

 
“I can explore diverse teaching strate-

gies, especially ones suitable for rural 
learners,”  
 
showing how instructional freedom ena-

bled contextualization. Participant 5 added,  
 

“I’ve become more creative and re-
sourceful... more hands-on in planning ac-
tivities,”  
 
reflecting a boost in innovation and teacher 

agency. These insights suggest that when ad-

ministrative burdens are lifted, teachers redi-
rect their time to strengthen pedagogical prac-
tices, ultimately benefiting student learning. 

 
Theme 2: Implementation Gaps 

Despite the intended outcomes of the pol-
icy, several respondents reported that adminis-
trative tasks were not fully removed, thus lim-
iting its effectiveness. Participant 7 remarked,  

 
“Tasks weren’t fully removed, instruc-

tional time and preparation are still af-
fected,”  
 
underscoring the incomplete execution of 

the policy. Participant 9 similarly shared,  
 

“Lesson planning is challenging due to 
administrative tasks... simplified plan-
ning,”  
 
implying that lingering non-teaching re-

sponsibilities continue to compromise instruc-
tional depth. These accounts reveal that with-
out full implementation, the policy’s positive ef-
fects are diluted, especially in terms of time and 
focus needed for quality instruction. 

 
Theme 3: Mixed Implementation Impact 

One teacher reflected on a more neutral 
outcome. Participant 2 mentioned,  

 
“Personally, I haven't felt much 

change. However, it hasn't hindered my ef-
fectiveness in the classroom,”  
 
suggesting that while administrative tasks 

may not have lessened, they were manageable 
and did not significantly disrupt teaching. This 
highlights the variability of experience among 
teachers, likely influenced by differences in 
school leadership, support systems, or individ-
ual resilience. 

 
 
Theme 4: External Influences on Instruction 

Beyond administrative workload, other 
structural factors also affected classroom in-
struction. Participant 8 observed,  
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“Affected by constantly changing cur-
ricula, which requires frequent adjust-
ments and retraining,”  
 
indicating that frequent curriculum revi-

sions serve as another challenge that competes 
for planning time and instructional focus. This 
theme suggests that systemic issues outside the 
scope of administrative workload can also im-
pede instructional improvement, emphasizing 
the need for broader policy coherence. 

In sum, while removal of administrative 
tasks from teachers made significant positive 
impact on classroom instruction, its full imple-
mentation needs to be realized.  Teachers as-
sert that time spent on administrative tasks 
hinders their essential instructional work in 
public schools (Kim, 2019). The study revealed 
that teachers with greater administrative 
workloads are less likely to spend time on in-
structional preparation and providing feed-
back on students’ performance and assign-
ments. 

 
Student Performance and Learning Experi-
ence 

In examining the experiences of teachers 
regarding the impact of administrative task re-
moval on student performance and learning, a 
range of perspectives emerged that reflect both 
the positive outcomes and existing challenges 
in implementation. The analysis revealed three 
key themes; 1. Improved Student Engage-
ment and Performance, 2. Inconsistent Im-
pact on Student Learning, and 3. Nuanced 
Student Needs, which collectively illustrate 
how increased teacher presence and instruc-
tional focus can enhance student outcomes, 
while also highlighting the importance of con-
sistent policy enforcement and responsiveness 
to diverse learner contexts. 

 
Theme 1: Improved Student Engagement 
and Performance 

The most prominent theme across the re-
sponses highlights a clear link between  
reduced administrative burden and enhanced 
student learning experiences. Many teachers 
emphasized that being able to devote more 

time and attention to their students signifi-
cantly improved classroom dynamics and 
learning outcomes. Participant 1 stated,  

 
“Yes. With more time spent inside the 

classroom, I am able to better support stu-
dent learning, which improves their out-
comes,” 
 
underscoring the direct correlation be-

tween teacher presence and academic perfor-
mance. Similarly, Participant 3 shared,  

 
“I can now focus more on teaching... 

students better understand lessons,”  
 

showing that increased instructional 
focus leads to better comprehension. 
Participant 4 added a deeper layer by 
saying,  
 

“I can now provide tutorials...  
 
They are more engaged and have extended 

their time in school, which illustrates not only 
improved academic support but also height-
ened student motivation. Participant 6 echoed 
this sentiment:  

 
“Student engagement and participa-

tion have significantly increased,”  
 
highlighting stronger teacher-student in-

teraction as a key driver of learning success. 
Punzalan’s (2018) study, the effects of re-

ducing administrative workload on teacher ef-
fectiveness, directly supports the findings un-
der Theme 1: Improved Student Engagement 
and Performance. This research explored how 
minimizing non-teaching tasks enhances 
teacher effectiveness in classroom instruction. 
Punzalan found that when administrative bur-
dens were lessened, teachers had more time to 
focus on lesson planning, direct instruction, 
and individualized student support. These 
changes led to observable improvements in 
student engagement and academic  
performance, as teachers could now dedicate 
their full attention to teaching-related duties.  
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Theme 2: Inconsistent Impact on Student 
Learning 

Despite these positive accounts, not all re-
spondents observed the same improvements, 
particularly in contexts where administrative 
tasks were not effectively reduced. Participant 
2 explained,  

 
“Classroom instruction is sometimes 

affected by urgent reports... I give activi-
ties instead,”  
 
indicating that administrative demands still 

disrupt teaching time, leading to a reliance on 
less interactive tasks. Participant 7 plainly 
stated,  

 
“No changes were observed because 

the administrative tasks remain largely 
with her,”  
 
demonstrating how a lack of policy imple-

mentation neutralizes its intended benefits.  
 
Participant 8 offered a forward-looking 

perspective:  
 

“Proper implementation... would posi-
tively affect student learning,” 

 
emphasizing that the potential of the policy 

depends greatly on how thoroughly it is carried 
out in practice. 

David and Albert (2021) highlight that in-
consistent policy implementation hampers the 
effectiveness of administrative workload re-
duction efforts in improving education quality. 
Their findings support the theme that while 
some teachers benefit from reduced non-teach-
ing duties, others continue to face disruptions 
due to unresolved systemic issues. This aligns 
with participants’ observations that policy ben-
efits are uneven, and effective implementation 
is crucial for enhancing student learning. 

 
Theme 3: Nuanced Student Needs 

One participant provided a more differenti-
ated view, acknowledging that while focused 
teaching helps, student needs vary. Participant 
9 shared,  

 

“Student engagement and perfor-
mance improve with focused teaching... 
others benefit from co-curriculars,”  
 
suggesting that while instructional time is 

vital, a broader range of educational experi-
ences also plays a role in learning outcomes. 
This view highlights the importance of a holis-
tic approach that supports both academic in-
struction and extracurricular involvement. 

Biddle (1986) emphasizes that teachers ful-
fill multiple roles beyond instruction, shaped 
by student needs and social expectations. This 
supports Participant 9’s view that while fo-
cused teaching improves learning, co-curricu-
lar involvement also enhances student engage-
ment and performance. Role theory thus rein-
forces the importance of a holistic, flexible edu-
cational approach tailored to diverse student 
needs. 

 
Teachers' Well-being. 

In exploring the experiences of teachers fol-
lowing the removal of administrative tasks, a 
central focus emerged around their well-being, 
both mental and emotional. The findings re-
vealed three key themes: 1. Improved Mental 
and Emotional Health, 2. Administrative 
Load Negatively Impacts Well-being, and 3. 
Mixed Impact on Well-being. These themes re-
flect the varying degrees to which the policy 
has been felt across teaching contexts, with 
some educators reporting significant relief and 
improved job satisfaction, while others con-
tinue to experience stress due to inconsistent 
or partial implementation. 

 
Theme 1: Improved Mental and Emotional 
Health 

A significant number of participants shared 
how the removal or reduction of administrative 
tasks led to a notable improvement in their 
well-being, both mentally and emotionally. 
Teachers highlighted increased job satisfac-
tion, a stronger sense of purpose, and a more 
balanced personal and professional life. Partic-
ipant 3 reflected,  

 
“I’ve experienced improved work-life 

balance... feel more satisfied and purpose-
ful,” 
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pointing to a clear positive shift in overall 
wellness. Similarly, Participant 4 stated,  

 
“... better job satisfaction... My mental 

health has also improved significantly,” 
 
indicating that the policy contributed to 

emotional recovery and stability. Participant 5 
shared,  

 
“I now appreciate the teaching profes-

sion more and feel satisfied with my work,” 
 
suggesting a renewed sense of value in their 

role. Participant 6 noted,  
 

“I now feel relieved and more satis-
fied,”  
 
expressing emotional relief following the 

reduction in non-teaching duties. Lastly, Partic-
ipant 10 added,  

 
“Now I have more time for reflection 

and teaching,” 
 
highlighting the psychological benefits of 

having dedicated time for both instruction and 
personal growth. 

Herzberg (1966) explained that reducing 
demotivating factors like excessive workload 
can alleviate job dissatisfaction, while enhanc-
ing motivating factors like meaningful work in-
creases satisfaction. This theory supports find-
ings that teachers felt more balanced, purpose-
ful, and mentally healthier after administrative 
tasks were reduced. 

 
Theme 2: Administrative Load Negatively 
Impacts Well-being 

Despite the reported improvements, sev-
eral respondents still experienced stress and 
dissatisfaction due to the continued burden of 
administrative responsibilities. These teachers 
expressed that the lack of change in their work-
load continued to negatively impact their well-
being. Participant 1 remarked,  

 
“I experienced high levels of stress and 

pressure due to the many administrative 

responsibilities I had to manage alongside 
teaching,”  
 
emphasizing the emotional toll of dual 

roles. Similarly, Participant 7 reported,  
 

“I still handle the same responsibili-
ties... I still have the same stress,”  
 
indicating that the policy has not alleviated 

the pressure in their context. These insights re-
flect that the mental health benefits of the pol-
icy are not universally experienced and are 
heavily dependent on the degree of actual im-
plementation. 

David and Albert (2021) found that heavy 
administrative workloads reduce teaching 
quality and harm teacher well-being. Their 
study shows that inconsistent implementation 
of workload policies leaves many teachers 
stressed and overburdened, supporting cur-
rent findings that not all educators feel relief 
despite official reforms. 

 
Theme 3: Mixed Impact on Well-being 

Some participants conveyed mixed or con-
ditional experiences, noting that while there is 
potential for well-being improvement, it 
largely depends on how the policy is imple-
mented in their schools. Participant 2 shared,  

 
“Despite the administrative workload, 

I continue to be creative and innovative...,” 
 
highlighting resilience but also an ongoing 

burden. Participant 8 stated,  
 

“No, because policy has not been fully 
implemented...,”  
 
showing how the absence of systemic sup-

port undermines the policy's intended effects. 
Participant 9 observed,  

 
“Potentially yes, but it depends on 

proper implementation,”  
 
reinforcing that any positive impact on 

well-being remains theoretical until the policy 
is consistently enacted 
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In their study “Teachers’ workload policy: 
Its impact on Philippine public-school teach-
ers,” Marquez, Cruz, and Lopez (2023) explore 
how the implementation of teacher workload 
policies affects public school educators across 
different regions in the Philippines. The find-
ings reveal a complex and varied picture, while 
some teachers reported improvements in job 
satisfaction and classroom focus due to work-
load adjustments, others indicated minimal or 
no change, often due to weak enforcement or 
lack of clarity in implementation. This reflects 
the sentiments of Participants 2, 8, and 9, who 
expressed that while the policy holds potential 
for enhancing well-being, its effectiveness is 
conditional and dependent on proper, con-
sistent application. The study stresses the im-
portance of aligning policy with on-the-ground 
realities and providing sufficient administra-
tive support to ensure lasting impact, highlight-
ing how mixed results arise when implementa-
tion is uneven or symbolic. 

 
 Benefits 

In examining the perceived benefits follow-
ing the removal of administrative tasks, teach-
ers consistently highlighted two major emer-
gent themes: 1. Enhanced Instruction and 
Well-being, and 2. Improved Teacher Well-
ness. These themes reveal how the shift away 
from administrative responsibilities has posi-
tively impacted both their professional practice 
and personal lives, enabling deeper instruc-
tional focus, better student engagement, and a 
renewed sense of balance, fulfillment, and clar-
ity in their role as educators. 

 
Theme 1: Enhanced Instruction and Well-
being 

Many teachers emphasized the direct bene-
fits of removing administrative tasks in en-
hancing their instructional effectiveness and 
overall professional satisfaction. The freedom 
from administrative burdens has allowed them 
to reallocate their time and energy toward les-
son planning, classroom engagement, and im-
proving student outcomes. Participant 1 re-
marked,  

 
“It allows teachers to focus more on 

teaching and students, leading to better 

student performance and improved 
teacher well-being,”  

 
highlighting a dual benefit of academic and 

personal fulfillment. Similarly, Participant 2 
stated,  

 
“If administrative tasks are removed, 

teachers can focus more on lesson prepa-
ration and instructional materials,”  
 
reinforcing the link between reduced non-

teaching duties and improved classroom deliv-
ery. 

 
Participant 3 shared,  
 

“More time for instructional prepara-
tion... creating effective teaching materi-
als,” 
 
showing that teachers now have more ca-

pacity to enhance lesson quality. Participant 4 
referred to this additional time as “golden 
time,” emphasizing its value in deepening sub-
ject expertise and planning. Meanwhile, Partic-
ipant 6 observed that  

 
“Teachers are more present... col-

leagues also appreciate being freed from 
the roles of coordinators,”  
 
indicating a ripple effect of increased mo-

rale and a more positive school culture. Addi-
tionally, Participant 10 noted,  

 
“More time for instructional planning, 

better teaching quality... professional clar-
ity,” 
 
pointing to a clearer sense of purpose and 

heightened teaching performance. These nar-
ratives consistently reflect that when adminis-
trative distractions are minimized, both in-
struction and teacher satisfaction improve sig-
nificantly. 

Punzalan (2018) found that reducing ad-
ministrative tasks significantly enhances 
teacher effectiveness. By freeing up time and 
energy for instructional duties, teachers be-
come more focused, prepared, and motivated. 



Testa & Delavin, 2025 / Phenomenology of Teachers’ Administrative Task Removal 

 

    
 IJMABER 4476 Volume 6 | Number 9 | September | 2025 

 

The study confirms that minimizing non-teach-
ing burdens boosts both teaching quality and 
overall job satisfaction. 

 
Theme 2: Improved Teacher Wellness 

Alongside instructional improvements, the 
removal of administrative tasks has been 
closely tied to better teacher wellness, particu-
larly in terms of stress reduction and work-life 
balance. Participant 5 candidly shared,  

 
“Improved work-life balance... We’re 

not robots,”  
 
illustrating the human need for boundaries 

and self-care. Participant 8 emphasized the 
need for systemic support, stating,  

 
“Would relieve teacher workload... if 

administrative aides are assigned,”  
 
signaling that teacher wellness is also tied 

to the effective implementation of support 
mechanisms. 

 
Participant 9 highlighted the emotional 

benefit of reduced workload, sharing,  
 

“Frees up time for student-centered 
teaching... reduces stress,”  
 
indicating that well-being is enhanced not 

just by what is removed, but by what becomes 
possible, more meaningful engagement with 
learners. These statements underscore that 
teacher wellness is not just a by-product but a 
central benefit of reducing administrative over-
load. 

 
Challenges 

In exploring the perceived challenges that 
emerged following the removal of administra-
tive tasks among teachers, several key themes 
became evident: 1. Incomplete Policy Imple-
mentation, 2. Partial Implementation and 
Role Conflict, 3. Persistent Stress Despite Pol-
icy, 4. Transitional Adjustment, 5. Mixed Im-
pact and Individual Constraints, and 6. Posi-
tive Transition Experience. These themes cap-
ture the varied and sometimes conflicting real-
ities teachers face during the policy rollout. 

Theme 1: Incomplete Policy Implementa-
tion 

Several participants expressed concerns 
that despite the issuance of the policy, adminis-
trative responsibilities were not fully removed 
in practice. For instance, Respondent 7 stated,  

 
“Despite the memo, the tasks were not 

truly reallocated,”  
 
highlighting a lack of actual task removal, 

while Respondent 8 noted,  
 

“Still handles almost eight (8) loads 
because of two (2) retained administra-
tive tasks and six (6) teaching loads,” 
 
pointing to excessive retained responsibili-

ties that strain the teacher's capacity. Respond-
ent 9 echoed this issue, adding that  

 
“Inadequate staffing, special skills 

hard to replace,”  
 

suggests that human resource limitations 
are a major barrier to implementation. 

 
Theme 2. Partial Implementation and Role 
Conflict 

Even among those who experienced some 
form of relief, confusion or role adjustments 
were evident. Respondent 1 shared,  

 
“...transitioning roles (e.g., designation 

as guidance counselor or coordinator) 
may still require adjustments,” 
 
 indicating a need to adapt to new, some-

times undefined responsibilities, which can 
contribute to role conflict and uncertainty in 
execution. 

 
 

Theme 3. Persistent Stress Despite Policy 
Despite administrative reforms, some 

teachers continue to feel pressure. As Respond-
ent 2 explained,  

 
“Stress and burnout have always been 

present. It’s part of our responsibility as 
teachers,”  
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illustrating that chronic stress remains em-
bedded in the profession, regardless of admin-
istrative load changes. 

 
Theme 4. Transitional Adjustment 

Others encountered minor challenges pri-
marily related to adapting to new systems. Re-
spondent 3 noted,  

 
“Minimal challenges... mostly related 

to adjusting to new systems,” 
 
reflecting the natural adjustment period re-

quired to integrate changes. However, these 
were not perceived as barriers but rather tem-
porary hurdles. 

 
Theme 5. Mixed Impact and Individual Con-
straints 

Respondent 10 described,  
 

“I still have some workload... health is-
sues,” 

 
signaling that individual capacity, including 

health and personal limitations, also shapes 
how well one can benefit from the policy. Even 
with partial relief, personal challenges may still 
hinder full advantage. 

 
Theme 6. Positive Transition Experience 

Finally, some respondents reported an 
overall smooth or even joyful shift. Respondent 
4 shared, 

 
“So far, I haven't encountered major 

challenges,”  
 
and Respondent 5 emphasized,  
 

“No major difficulties, just happiness 
and relief.” 
Similarly, Respondent 6 stated,  
 

“...more satisfied due to the decreased 
burden.” 
 
These statements reflect successful initial 

implementation and a welcomed change 
among a subset of teachers. 

In examining the influence of the removal of 
administrative burdens on teachers’ instruc-
tional practices and overall job satisfaction, the 
following emergent themes surfaced from the 
lived experiences of teacher participants: 1. 
Improved Instructional Practice and Job Sat-
isfaction, 2. Enhanced Engagement with Stu-
dents, 3. Dependent on Full Implementation, 
4. No Perceived Change, and 5. Implementa-
tion Gaps and Role Clarity Issues. These 
themes reflect the varying degrees of impact 
that administrative relief, whether fully imple-
mented or not, has had on the teaching profes-
sion. 

 
Theme 1. Improved Instructional Practice 
and Job Satisfaction 

A recurring theme across multiple respond-
ents was that the reduction of administrative 
responsibilities allowed teachers to redirect 
their focus toward core teaching functions and 
personal growth. Respondent 1 shared,  

 
“Yes. With fewer distractions, I now dedi-

cate more time to lesson preparation, student 
engagement, and personal development,”  
 
indicating a renewed instructional focus 

and professional development. Similarly, Re-
spondent 5 stated,  

 
“I’m more motivated to work with ded-

ication and perseverance,”  
 
highlighting a boost in motivation and com-

mitment. Respondent 6 also emphasized,  
 

“Teachers now have more time to sup-
port struggling learners and enhance in-
struction,”  
 
illustrating increased instructional respon-

siveness. Respondent 10 added,  
“Able to devote time to instructional 

material development and research on ef-
fective methods,”  
 
pointing to innovation and deeper pedagog-

ical engagement. 
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Theme 2. Enhanced Engagement with Stu-
dents 

Some respondents noted that the policy 
change positively influenced their interaction 
and collaboration with students and col-
leagues. For instance, Respondent 3 said,  

 
“It has improved teachers' engage-

ment with learners and participation with 
school activities,”  
 
signaling a more active and involved pro-

fessional presence. Respondent 4 further sup-
ported this,  

 
“noting, it has improved collaboration, 

student interaction also improved due to 
increased availability,”  
 
suggesting that teacher availability fosters 

a more connected learning environment and 
stronger collegial relationships. 

 
Theme 3. Dependent on Full Implementa-
tion 

Despite the intended outcomes, not all re-
spondents reported immediate benefits. Some 
perceived the policy's potential but acknowl-
edged that its effects were contingent on 
proper implementation. Respondent 2 stated,  

 
“Not yet, but I believe that if the policy 

is fully implemented, it will lead to better 
work-life balance and job satisfaction,”  
 
suggesting that anticipated improvements 

remain unrealized due to implementation de-
lays or inconsistencies. 

 
Theme 4. No Perceived Change 

Other teachers expressed skepticism or re-
ported no significant changes due to incom-
plete or ineffective implementation. Respond-
ent 7 bluntly stated,  

“None, because despite the policy, the 
expected reduction in workload has not 
materialized,”  
 
revealing disappointment and a lack of ob-

servable improvement. Likewise, Respondent 
8 mentioned,  

“Not yet, due to ongoing administra-
tive duties,”  
 
implying that the continuation of burden-

some tasks hinders potential benefits. 
 

Theme 5. Implementation Gaps and Role 
Clarity Issues 

Finally, some teachers highlighted chal-
lenges related to task delineation and policy ex-
ecution. Respondent 9 remarked,  

 
“Mismatch between admin and teach-

ing tasks… requests fewer loads to focus 
on instruction,”  
 
underscoring the need for clear roles and 

aligned workloads to ensure the policy's effec-
tiveness. 

In addressing the support mechanisms that 
teachers identify as necessary to sustain the 
positive effects of reducing administrative 
workloads, several emergent themes became 
apparent from the lived experiences of the re-
spondents. These include Institutional and 
System Support, Clear Delegation and Imple-
mentation, Professional Development and 
Resource Access, and Focus on Teaching and 
Learner Support. These themes highlight the 
critical components needed to ensure the long-
term effectiveness of policies such as DepEd 
Order No. 002, s. 2024. 

 
Theme 1: Institutional and System Support 

Teachers emphasized the need for clear 
policy structures, accountability, and institu-
tional backing to ensure the success of admin-
istrative task removal. Respondent 1 stressed,  

 
“There may be a need for better role 

clarity and more structured support sys-
tems to ensure consistent implementa-
tion,”  
 
pointing to a systemic gap in support and 

guidance. Likewise, Respondent 7 noted,  
 

“By ensuring policy implementation is 
enforced in practice, not just in name, and 
by possibly assigning dedicated personnel 
for planning and record-related duties,”  
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underlining the importance of implementa-
tion fidelity and dedicated staff to take over 
non-teaching functions. 

David and Albert’s (2021) discussion paper 
provides critical insight into the systemic fac-
tors influencing teacher retention and attrition 
in the Philippine public-school system. One of 
the key issues identified is the lack of institu-
tional support structures, which significantly 
contributes to teacher burnout and eventual at-
trition. This is directly aligned with the con-
cerns raised by Respondents 1 and 7 in the 
study, who highlighted the need for clear role 
definitions, dedicated administrative person-
nel, and proper policy enforcement. 

The authors further argue that administra-
tive overload, paired with weak implementa-
tion of support mechanisms, leads to demorali-
zation and disengagement among teachers. 
They emphasize that for any workload-reduc-
tion policy (like DepEd Order No. 002, s. 2024) 
to succeed, it must be accompanied by strong 
institutional backing, including operational 
guidelines, designated administrative staff, and 
a functional accountability framework to en-
sure that non-teaching tasks are truly reas-
signed and not informally passed back to teach-
ers. 

 
Theme 2: Clear Delegation and Implementa-
tion 

Another recurring theme was the need for 
proper task redistribution and clarity in role 
delineation. Respondent 2 remarked,  

 
“If administrative tasks are fully re-

moved and delegated appropriately, it will 
create a more positive and productive 
teaching environment,”  
 
signaling that partial or unclear delegation 

compromises impact. Echoing this, Respondent 
3 emphasized,  

 
“Total removal of administrative tasks 

so teachers can truly focus on teaching,” 
 
advocating for a complete separation of ad-

ministrative and instructional duties. Respond-
ent 9 also highlighted the need for strategic 
staffing, stating,  

“Additional teaching staff to allow re-
moval of admin roles; redistribution of 
tasks aligned with teacher specializa-
tions.” 

 
David and Albert (2021) emphasize that re-

ducing teacher workload alone is insufficient 
without clear role delineation and proper task 
redistribution. They advocate for strategic del-
egation and staffing to ensure teachers can fo-
cus fully on instruction, thereby improving 
both teacher satisfaction and education quality. 

 
Theme 3: Professional Development and 
Resource Access 

Teachers also identified the importance of 
continuous learning and access to instructional 
tools as vital to sustaining teaching quality. Re-
spondent 4 emphasized,  

 
“Continuous access to professional de-

velopment, especially those relevant to our 
teaching fields, and access to instructional 
materials are important. More support in 
research and technology tools would also 
help,”  
 
showing a desire for capacity building and 

innovation. Similarly, Respondent 5 stressed,  
 

“Provide more training opportunities, 
instructional materials, and timely imple-
mentation of support programs,” 
 
suggesting the need for institutional re-

sponsiveness to evolving teacher needs. 
Punzalan (2018) highlights how adminis-

trative overload hampers teachers’ access to 
professional development and instructional re-
sources. He stresses that to enhance teaching 
effectiveness, schools must reduce non-teach-
ing duties while also providing sustained op-
portunities for training and resource access, 
paralleling the teachers’ calls for capacity 
building and timely support. 

 
Theme 4. Focus on Teaching and Learner 
Support 

Several participants highlighted that more 
instructional time and learner-focused support 
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are essential for sustaining improvements. Re-
spondent 6 stated,  

 
“More classroom presence, more in-

structional preparation, better support 
for all learners, especially those strug-
gling,” 
 
calling attention to the need for deepened 

instructional engagement. Meanwhile, Re-
spondent 8 suggested that  

 
“Availability of ready-made lesson 

plans and assessments helps lighten daily 
workload,” 

 
which indicates that practical resources can 

free up time for more meaningful teacher-stu-
dent interactions. 

David and Albert (2021) argue that exces-
sive teacher workload negatively impacts 
teaching quality, limiting the time teachers can 
spend on lesson preparation and learner sup-
port. They recommend reducing non-teaching 
duties and providing instructional tools to help 
teachers focus more on classroom interaction 
and student needs, supporting the theme of 
deepened instructional engagement and re-
source access. 

 
Conclusion  

This phenomenological study explored the 
lived experiences of teachers following the re-
moval of administrative tasks to understand its 
impact on their professional and instructional 
lives. Through in-depth interviews and the-
matic analysis, the study revealed how this pol-
icy shift influenced various dimensions of 
teachers' work, including professional develop-
ment, classroom instruction, student learning 
outcomes, and overall well-being. Further-
more, the research examined the perceived 
benefits and challenges that emerged from the 
implementation of the policy, its influence on 
instructional practices and job satisfaction, and 
the support mechanisms that teachers consider 
essential to sustain its positive effects. The find-
ings illuminate both the transformative poten-
tial and the limitations of administrative task 
removal, offering meaningful insights for  

education stakeholders, policymakers, and 
school leaders. 

Based on the findings regarding the experi-
ences of teachers concerning their professional 
development following the removal of adminis-
trative tasks, it can be concluded that the policy 
has generated a spectrum of outcomes. Many 
teachers experienced enhanced professional 
growth, with increased opportunities to partic-
ipate in training, pursue further studies, and 
engage in self-directed development, benefits 
made possible by reduced administrative de-
mands. However, the study also revealed chal-
lenges in implementation, with some respond-
ents noting that administrative burdens per-
sisted or worsened due to inadequate policy 
enforcement. These inconsistencies led to 
mixed outcomes, where a few teachers 
acknowledged both limitations and unexpected 
benefits, such as skill enhancement through re-
maining tasks. Overall, the results underscore 
that while the policy holds potential to support 
professional development, its effectiveness de-
pends heavily on consistent and well-struc-
tured implementation across all school con-
texts. 

Based on the findings related to classroom 
instruction, it can be concluded that the re-
moval of administrative tasks has generally had 
a positive impact on teachers’ instructional 
practices, particularly by allowing them to allo-
cate more time and energy toward lesson plan-
ning, instructional innovation, and student-
centered strategies. Many respondents re-
ported enhanced teaching quality and im-
proved preparedness as a result of reduced 
non-teaching duties. However, the benefits of 
the policy were not uniformly experienced, as 
implementation gaps and partial compliance in 
some schools continued to burden teachers, 
thereby limiting the policy’s full potential. Fur-
thermore, external factors such as frequent 
curriculum changes also emerged as barriers to 
sustained instructional improvement. These 
findings suggest that while the removal of  
administrative tasks creates favorable condi-
tions for effective teaching, consistent imple-
mentation and systemic alignment are essen-
tial to fully realize its intended outcomes.  
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The conclusion drawn from the results con-
cerning student performance and learning ex-
perience reveals that the removal of adminis-
trative tasks has the potential to significantly 
enhance educational outcomes, primarily 
through improved teacher focus and greater 
classroom presence. Teachers observed in-
creased student engagement, better compre-
hension, and stronger academic support when 
freed from non-instructional duties. However, 
these benefits were not consistently experi-
enced across all contexts, as gaps in policy im-
plementation and lingering administrative re-
sponsibilities continued to disrupt instruc-
tional time for some. Moreover, the findings un-
derscore the complexity of student needs, with 
some learners benefiting not only from im-
proved instruction but also from co-curricular 
opportunities. These insights suggest that 
while reducing administrative burdens can 
lead to meaningful improvements in student 
learning, sustained success requires full policy 
enforcement and a holistic understanding of 
the diverse factors influencing student devel-
opment. 

The conclusion regarding teachers’ well-be-
ing reveals that the removal of administrative 
tasks has the potential to significantly enhance 
mental and emotional health when effectively 
implemented. Many teachers reported experi-
encing reduced stress, greater job satisfaction, 
and improved work-life balance, attributing 
these changes to their renewed focus on teach-
ing and reduced workload. However, the find-
ings also underscore that these benefits are not 
uniformly experienced. Several respondents 
continued to face stress and dissatisfaction due 
to lingering administrative duties, pointing to 
gaps in policy enforcement. Others expressed 
conditional optimism, acknowledging that 
while the policy could improve well-being, its 
impact is contingent on consistent and full im-
plementation. Overall, the results emphasize 
that meaningful improvements in teacher well-
being require not just policy creation, but sus-
tained and equitable application across all 
school contexts. 

The conclusion drawn from the teachers’ 
perceived benefits following the removal of ad-
ministrative tasks reveals a strong positive im-
pact on both instructional quality and personal 

well-being. Teachers consistently reported that 
the reduction in non-teaching responsibilities 
enabled them to refocus their energy on lesson 
planning, student engagement, and profes-
sional clarity, ultimately leading to enhanced 
classroom effectiveness and deeper job satis-
faction. Additionally, the newfound balance be-
tween work and personal life, reduced stress 
levels, and improved morale underscore the 
critical importance of alleviating administra-
tive burdens to support teacher wellness. 
These benefits not only reflect improved condi-
tions for educators but also suggest broader 
implications for sustaining high-quality teach-
ing and fostering a more supportive school en-
vironment. 

The perceived challenges that teachers face 
following the removal of administrative tasks 
reveal a complex and varied landscape marked 
by both systemic and individual barriers. While 
some educators reported a positive transition 
and relief from burdens, many highlighted the 
incomplete or partial implementation of the 
policy, resulting in retained responsibilities, 
role ambiguity, and continued stress. Issues 
such as inadequate staffing, unclear task reallo-
cation, and personal constraints further com-
plicate the policy’s effectiveness. Additionally, 
the persistence of chronic stress and the need 
for transitional adjustments underscore that 
administrative task removal alone may not 
fully resolve deeper professional pressures. 
These insights suggest that while the policy 
holds promise, its impact is highly contingent 
on consistent execution, institutional support, 
and sensitivity to individual teacher contexts. 

The removal of administrative burdens has 
had a mixed but generally positive influence on 
teachers’ instructional practices and overall job 
satisfaction, as reflected in the varied experi-
ences of the respondents. Many teachers re-
ported enhanced instructional focus, increased 
motivation, deeper student engagement, and 
renewed professional dedication, attributing 
these improvements to the reduced adminis-
trative load. However, these benefits were not 
universally experienced; some teachers noted 
that the policy’s effectiveness is heavily reliant 
on full and consistent implementation. In cases 
where administrative tasks persisted or were 
only partially reallocated, improvements in job 
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satisfaction and instructional quality were lim-
ited or nonexistent. Additionally, role ambigu-
ity and implementation gaps further compli-
cated the policy’s impact, revealing that while 
the initiative holds significant promise, its suc-
cess depends on clear guidelines, effective exe-
cution, and adequate institutional support. 

The findings reveal that to sustain the posi-
tive effects of reducing administrative work-
loads, teachers believe that several critical sup-
port mechanisms must be in place. These in-
clude strong institutional and systemic sup-
port, such as consistent policy implementation 
and clear role definitions; effective delegation 
of administrative duties to non-teaching per-
sonnel; and strategic staffing that aligns tasks 
with teacher expertise. In addition, teachers 
emphasized the need for ongoing professional 
development, timely access to instructional re-
sources, and support for research and technol-
ogy integration to maintain teaching quality. 
Lastly, they highlighted the importance of max-
imizing instructional time and learner-focused 
strategies, such as increased classroom pres-
ence and readily available teaching materials, 
to ensure that the benefits of reduced adminis-
trative load translate into lasting improve-
ments in student learning and teacher satisfac-
tion. 

In sum, this study affirms that the removal 
of administrative tasks can greatly enhance the 
professional lives of teachers, provided that im-
plementation is consistent, support systems 
are full-bodied, and the focus remains on em-
powering educators to teach more effectively 
and meaningfully. 

 
Recommendations 

Based on the findings of this phenomeno-
logical study, the removal of administrative 
tasks under DepEd Order No. 002, s. 2024 
shows great potential in enhancing instruc-
tional quality, teacher well-being, and job satis-
faction. However, its success hinges on con-
sistent implementation, systemic support, and 
clear role definitions. To strengthen its long-
term impact, several key recommendations are 
proposed. First, the Department of Education 
must ensure full and uniform policy enforce-
ment by issuing clear and actionable guidelines 
to all schools. Clear delineation of teaching and 

non-teaching roles is essential to prevent role 
ambiguity and reassign administrative work to 
qualified non-teaching staff. Adequate staffing 
is also critical, schools need sufficient person-
nel to handle clerical, compliance, and coordi-
nation duties traditionally performed by teach-
ers. Strong institutional support mechanisms, 
such as task monitoring systems and feedback 
loops, must be established to address emerging 
challenges. Continuous professional develop-
ment and access to updated teaching resources 
are equally vital to empower teachers and sus-
tain instructional improvements. 

Additionally, schools should promote 
teacher wellness through mental health pro-
grams, recognition systems, and flexible sup-
port during transition periods. Learner-cen-
tered strategies must also be prioritized by 
providing ready-made teaching tools and tai-
lored interventions for struggling students. Fi-
nally, regular monitoring and evaluation 
should be conducted to assess the policy’s ef-
fects and guide future refinements. These rec-
ommendations collectively aim to institutional-
ize support systems that allow teachers to fo-
cus fully on quality teaching and student learn-
ing. 
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